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Abstract  of  Dissertation  Presented  to  the  Graduate 
School  of  the  University  of  Florida  in  Partial 
Fulfillment  of  the  Requirements  for  the  Degree  of 

Doctor  of  Education 

THE  EFFECTS  OF  VO ICE -MESSAGING  ON  HOME  VIEWING  OF 
INSTRUCTIONAL  TELEVISION  PROGRAMS 

By 

Charlene  Marie  Hogan 
August,  1991 

Chairman:  John  M.  Nickens 

Major  Department:  Educational  Leadership 

The  purpose  of  this  study  was  to  determine  the 
effects  of  an  instructional  intervention  designed  to 
increase  Instructional  Television  home  viewing.  The 
intervention  was  voice-messaging  by  teachers  to  inform 
parents  of  ITV  Presents.  ITV  Presents  was 
Instructional  Television  programming  available  through 
cable  television,  from  5:00  - 6:00  p.m.,  Monday  through 
Friday,  in  Broward  County,  Florida.  It  was  believed 
that  by  using  a high  technology  voice-messaging  system 
teachers  would  increase  the  amount  of  teacher-parent 
communication,  regarding  homework  assignments. 
Instructional  Television  programming,  field  trip 
information,  and  other  newsworthy  events. 
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By  uniting  a voice-messaging  system  and  ITV 
Presents,  parents  became  more  aware  of  how  they  could 
become  more  involved  in  their  children's  education. 
Half  of  each  grade  level's  faculty  at  Oakridge 
Elementary  School  in  Hollywood,  Florida,  informed  the 
children  and  parents  via  a voice-messaging  system  of 
Instructional  Television  programming  during  a 
particular  evening  of  the  week. 

The  experimental  group,  teachers  using 
voice-messaging,  had  a significantly  higher  percentage 
of  students  watching  Instructional  Television  than  did 
the  control  group,  teachers  not  using  voice-messaging. 
Specifically,  42.11%  of  the  experimental  group  were 
watching  an  Instructional  Television  program  as 
compared  to  2.94%  of  the  control  group.  In  both  the 
experimental  and  the  control  groups,  100%  of  the 
students  who  were  watching  an  Instructional  Television 
program  also  had  a parent  watching  the  program  with 
them.  It  was  concluded  that  when  a teacher  left  a 
message  on  a voice-messaging  system  recommending  a 
certain  Instructional  Television  program  to  the 
students  and  their  parents,  more  students  and  their 
parents  made  an  effort  to  watch  the  program  than  those 
who  did  not  receive  a message  on  the  voice-messaging 
system  to  watch  a particular  program. 
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There  was  no  significant  difference  as  a function 
of  the  students'  grade  levels.  This  may  have  been  due 
to  the  linear  model  used  for  the  analysis.  Larger 
samples  with  curvalinear  analysis  may  have  shown  grade 
to  be  significant. 
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CHAPTER  I 

INTRODUCTION  TO  THE  PROBLEM 
Introduction 

Hoover-Dempsey,  Bassler,  & Brissie  (1987)  reported 
that  parents,  teachers,  and  administrators  want  to 
increase  parent  involvement  in  education.  The  barriers 
to  effective  parent  involvement  are  time,  opportunity, 
and  ineffective  communication. 

Parents  who  work  during  school  hours  do  not  have 
the  opportunity  to  meet  with  their  child's  teacher 
without  taking  time  from  work  and  losing  money  from 
their  paychecks.  Parents  realize  that  their  children 
need  a good  education  to  succeed,  but  they  cannot 
afford  a tutor,  and  they  cannot  commit  their  own  time 
to  teaching  their  child  a subject  that  they  may  know 
little  or  nothing  about  (Leitch  & Tangri,  1988) . 

Some  working  parents  try  to  respond  to  their 
child's  education  by  volunteering  time  to  a school 
carnival  and  other  fundraising  events.  By  volunteering 
in  extracurricular  activities,  the  parents  gain  insight 
into  what  is  going  on  in  school  activities  and  their 
children  are  delighted  that  their  parents  are  actively 
helping  the  school  community.  However,  this  type  of 
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volunteerism  does  not  give  the  parents  adequate 
information  on  their  children's  education.  Emphasis 
still  needs  to  be  placed  on  what  is  happening  in  the 
classroom,  reinforcing  the  skills  that  the  child  is 
learning  (Bauch,  1989) . 

When  children  are  asked  "What  did  you  do  in  school 
today?"  or  "What  do  you  have  for  homework?"  many 
children  will  answer  "Nothing."  If  a parent  has  worked 
all  day  and  has  been  unable  to  call  the  teacher  to 
verify  whether  there  is  a homework  assignment,  a lack 
of  communication  begins  between  the  parents  and  the 
school . 

Educators  must  find  alternative  methods  to 
increase  communication  between  parents  and  teachers. 
With  the  knowledge  that  effective  schools  rely  on 
parental  involvement  (Hoover-Dempsey , Bassler,  & 
Brissie,  1987) , educators  should  not  try  to  educate  the 
children  without  involving  the  parents  in  their 
children's  education.  Recent  developments  in 
technology  may  provide  the  means  of  increasing  parental 
involvement.  By  using  a high  technology 
voice-messaging  system  called  Compu-Call  teachers  have 
the  opportunity  to  leave  messages  for  the  parents  of 
their  students,  and  parents  can  retrieve  the  messages 
at  a time  that  is  convenient  for  them  to  do  so  (Nickens 


& Bauch,  1989)  . 
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These  developments  in  technology  may  be  applied  to 
problems  in  education  with  positive  expectations. 
However,  research  is  needed  to  determine  the 
feasibility  of  using  the  applications  in  a variety  of 
contexts.  The  problem  investigated  in  this  study  was 
to  test  the  applicability  of  these  developments  in  the 
context  of  Instructional  Television  (ITV)  to  determine 
whether  there  was  an  increase  in  student  participation 
in  viewing  ITV  programming  when  teachers  participated 
in  coordinating  ITV  programs  with  their  curriculum. 

If  the  parent  has  access  to  a telephone  number 
that  allows  him  or  her  to  listen  daily  to  a prerecorded 
message  from  the  child' s teacher,  the  parent  may  become 
more  of  a partner  in  the  child's  education  (Nickens  & 
Bauch,  1989).  This  message  could  detail  homework 
assignments  and  television  programs  that  correlate  with 
the  curriculum  that  could  be  viewed  by  the  parent  and 
child  together.  If  the  Instructional  Television 
program  is  broadcast  at  an  inconvenient  time,  the 
parent  is  encouraged  to  set  the  timer  on  the 
videocassette  recorder,  tape  the  program  that  the 
teacher  suggested,  and  watch  it  at  a more  convenient 
time.  For  a parent  who  does  not  understand  written 
homework  assignments,  viewing  an  Instructional 
Television  program  with  the  child  may  be  less 
threatening  to  a parent's  pride  than  helping  the  child 
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with  homework  problems  that  neither  the  child  nor  the 
parent  understands. 

The  use  of  a prerecorded  message  gives  the  parents 
a convenient  access  to  information  provided  by  the 
child's  teacher  at  any  time  of  the  day  or  night. 

Whereas  most  parent  involvement  efforts,  such  as 
newsletters  and  teacher-handwritten  notes,  are 
labor-intensive,  a voice-messaging  system  takes  only  a 
few  minutes  of  a teacher's  time  each  day  (Nickens  & 
Bauch,  1989) . If  a child  loses  a newsletter  or  note 
from  the  school,  the  parent  still  has  a means  of 
discovering  what  is  going  on  in  the  classroom  and  in 
the  school.  A computerized  phone  message  system  is 
already  in  use  in  South  Florida  as  a service  provided 
by  The  Miami  Herald.  The  computerized  communication 
system,  known  as  the  TeleHerald,  informs  the  community 
of  newsworthy  events,  weather  forecasts,  soap  opera 
details,  et  cetera.  People  may  access  the  TeleHerald 
in  English  or  in  Spanish. 

Instructional  Television  programming  is  broadcast 
from  the  Instructional  Television  Center  (ITV)  of 
Broward  County  Public  Schools.  During  the  school  day, 
four  channels  are  broadcast  to  every  school  in  Broward 
County.  During  the  evening,  the  broadcast  is  carried 
over  most  of  the  cable  television  companies  within 
Broward  County.  The  ITV  broadcast  is  called  ITV 
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Presents,  and  is  broadcast  every  weeknight  from  5:00 
until  6:00  p.m.  Although  ITV  Presents  has  been  in 
service  for  three  years,  there  has  been  no  specific 
procedure  put  in  place  to  inform  the  viewing  public  of 
its  relationship  to  ongoing  school  activities.  At  this 
time,  media  specialists  in  the  schools  are  notified  of 
the  ITV  broadcasts,  but  the  communication  is  limited  to 
one  flyer  per  school  per  month.  Money  is  not  in  the 
budget  to  print  9,  300  ITV  Presents  calendars  each  month 
so  that  each  teacher  in  Broward  County  receives  the 
programming  schedule  (School  Board  of  Broward  County, 
Florida,  1990) . 

From  the  review  of  the  literature  (Bempechat, 
Flagg,  Mancilla,  Wilson,  Lesser,  & Slaby,  1982;  Comer, 
1980),  the  investigator  theorized  that  parents  would 
participate  in  the  viewing  of  an  Instructional 
Television  program  with  their  child,  particularly  if 
the  program  were  assigned  by  the  child's  teacher. 
Furthermore,  if  the  child  observed  that  parents  seemed 
to  feel  that  viewing  ITV  was  an  important  task,  then 
the  child  may  also  feel  that  the  ITV  viewing  procedure 
was  important. 

Statement  of  the  Problem 

The  problem  of  this  study  was  to  determine  whether 
parent  involvement  and  participation  with  their  child 
in  the  viewing  of  specific  ITV  Presents  programs  would 
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be  increased  by  the  use  of  a high  technology 
voice-messaging  system.  The  following  questions  were 
answered : 

1.  To  what  extent  will  the  participation  of  the 
parents  and  their  children  in  the  experimental  group  in 
learning  activities  presented  through  ITV  Presents 
differ  from  parents  and  their  children  in  the  control 
group? 

2.  To  what  extent  will  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  as  a function  of  the  children's  grade  levels? 

3.  To  what  extent  will  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  by  grade  level (s)  between  the  control  and 
experimental  groups? 

Purpose  of  the  Study 

The  purpose  of  this  study  was  to  determine  the 
effects  of  an  instructional  intervention  designed  to 
increase  ITV  home  viewing.  The  intervention  was 
voice-messaging  by  teachers  to  inform  parents  of  ITV 
Presents.  ITV  Presents  is  Instructional  Television 
programming  available  through  cable  television,  from 
5:00  - 6:00  p.m.,  Monday  through  Friday,  in  Broward 
County,  Florida.  It  was  believed  that  by  using  a high 
technology  voice-messaging  system  teachers  would 
increase  the  amount  of  teacher-parent  communication. 
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regarding  homework  assignments.  Instructional 
Television  programming,  field  trip  information,  and 
other  newsworthy  events. 

Rationale  of  the  Study 

Parents  who  are  told  by  their  child' s teacher  via 
a high  technology  voice-messaging  system  that 
television  programming  is  being  broadcast  that  will 
reinforce  the  skills  that  are  being  taught  in  the 
classroom  will  watch  a program  more  frequently  than  a 
parent  who  is  not  prompted  by  this  high  technology  to 
watch  a program.  Parents  who  receive  a monthly 
bulletin  from  ITV  Presents  will  watch  programs  more 
frequently  than  parents  who  either  receive  no  bulletin 
or  have  chosen  not  to  read  the  bulletin,  for  whatever 
reasons.  Parents  who  are  not  asked  to  watch  ITV 
Presents  by  their  child's  teacher,  and  who  have  not 
kept  the  bulletin  from  the  school  that  outlines  the 
monthly  broadcasts  will  watch  ITV  Presents  the  least  of 
all  other  groups. 

Researchers  have  reported  that  parents  of  children 
who  are  in  kindergarten  or  primary  grades  will  be  more 
prone  to  participate  in  school  activities,  events,  and 
the  curriculum  than  parents  who  have  students  in  the 
intermediate  grades  (Olson,  1990) . Parents,  most 
frequently  the  mothers,  will  volunteer  in  the  earlier 
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grades  of  the  elementary  schools  more  frequently  than 
they  do  in  the  intermediate  grades. 

A parent  of  a child  in  the  experimental  group  will 
be  more  inclined  to  watch  an  Instructional  Television 
program  than  a parent  of  a child  in  the  control  group, 
because  the  experimental  group  teacher  has  the 
immediate  delivery  of  a homework  assignment  through  a 
voice-messaging  system,  Compu-Call,  involving  the 
viewing  of  an  instructional  televison  program,  as 
compared  to  the  parents  who  receive  no  telephone 
prompting  to  view  ITV.  No  paperwork  is  necessary  to 
reach  the  parents'  hands. 

Definition  of  Terms 

Compu-Call  is  a high  technology  voice-messaging 
system  and  a registered  trademark  of  Associated 
Computer  Technologies,  Gainesville,  Florida  (Nickens  & 
Bauch,  1989) . 

Home  Is  a School  Zone,  Too  is  Phase  2 of  the  Red 
Carpet  Schools  program  to  promote  parental  involvement 
in  their  children's  education  (Morgan,  1990). 

ITV  is  the  Instructional  Television  Center  for  The 
School  Board  of  Broward  County  in  Fort  Lauderdale, 
Florida . 

ITV  Presents  is  Instructional  Television 
programming  broadcast  by  the  cable  companies  in  Broward 
County,  from  5:00  - 6:00  each  weeknight. 


Red  Carpet  Schools  is  a voluntary  program 
instituted  in  the  State  of  Florida  to  invite  and 
involve  the  community  in  school  programs  (Morgan, 
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1990)  . 

Voiceover  is  when  a person  speaks  onto  the  audio 
track  of  a videocassette  in  place  of  the  original  audio 
used  when  videotaping  the  segment. 

Delimitations  of  the  Study 
The  study  was  limited  to  Oakridge  Elementary 
School,  located  in  the  southeastern  section  of  Broward 
County,  in  Hollywood,  Florida.  This  school  was  chosen 
for  several  reasons: 

1 . The  school  was  involved  in  shared 
decision-making  to  increase  parental  involvement  in  the 
school.  The  Shared  Decision-Making  Committee, 
consisting  of  a teacher  from  each  grade  level,  a 
teacher  from  the  special  areas  (art,  music,  media, 
physical  education) , and  a parent  with  children  who 
attend  Oakridge,  meet  and  decide  upon  important  issues 
before  any  new  ideas  are  implemented  in  their  school. 
The  Parent  Teacher  Association  was  updated  periodically 
on  forthcoming  issues  so  parents  and  teachers  can  give 
these  committee  members  input  on  how  to  vote  on  each 
issue.  The  decision  from  the  Shared  Decision-Making 
Committee  was  then  passed  on  to  the  principal  who  may 
then  act  upon  their  decisions. 
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2.  The  children  who  attend  Oakridge  Elementary 
School  are  served  by  Hollywood  Cablevision,  which 
broadcasts  Instructional  Television  programming  from 
5:00  - 6:00  p.m.  on  weeknights. 

3.  The  school  was  35  years  old.  The  researcher 
did  not  want  to  introduce  a voice-messaging  system  into 
a new  school.  Much  controversy  already  exists  in 
Broward  County  over  the  wealth  of  audiovisual  materials 
and  high  technology  available  in  the  new  schools  as 
compared  to  what  can  be  found  in  the  older  schools. 

Limitations  of  the  Study 

This  study  could  only  be  used  in  a community  that 
requested  and  received  a commitment  from  the  cable 
company (ies)  that  serve  the  school's  population  to 
broadcast  Instructional  Television  programming  during 
the  evening  hours.  This  service  gave  the  parents  the 
opportunity  to  watch  the  programming  with  their 
children . 

This  study  was  also  limited  to  parents  who  had 
cable  television  in  their  homes  and  who  owned,  or  had 
access  to,  a touch-tone  telephone.  These  were  not 
major  limitations  in  Broward  County.  Southern  Bell 
Telephone  Company  informed  the  investigator  that  99%  of 
their  customers  had  touch-tone  telephones.  Of  the 
students  at  Oakridge  Elementary,  99%  also  had  access  to 
cable  television,  according  to  a telephone  survey  of 
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200  parents  of  children  who  attend  Oakridge.  The 
telephone  survey  was  conducted  by  the  investigator. 

Parents  in  the  control  group  could  also  listen  to 
other  teachers'  messages  and  decide  to  watch  ITV 
Presents  with  their  children.  This  type  of  message 
could  not  be  monitored  or  controlled. 

This  study  is  conservative  in  its  results  due  to 
the  time  of  broadcasting  of  Instructional  Television 
programming.  As  with  any  television  programming, 
competition  from  other  channels  may  have  discouraged 
the  viewing  of  these  Instructional  Television  programs. 
Cartoons  were  also  broadcast  on  other  channels  during 
this  time  period.  Furthermore,  some  parents  were  still 
at  work  during  the  5:00-6:00  p.m.  broadcast.  This  was 
the  only  hour  that  cable  television  companies  had 
committed  to  broadcast  Instructional  Television 
programming.  However,  it  was  hoped  that  there  would  be 
an  increase  in  awareness  of  Instructional  Television 
programming  and  an  increase  in  viewing  Instructional 
Television  programs  by  students  and  their  parents  due 
to  the  high  technology  voice-messaging  system. 

Summary 

Increased  research  involving  parents  in  their 
children's  education  is  greatly  needed.  Lack  of 
knowledge  of  Instructional  Television  programming 
available  to  parents  who  receive  cable  television  has 
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hindered  the  success  of  ITV  Presents.  It  was  the 
intent  of  this  study  to  contribute  data  regarding  the 
use  of  ITV  Presents  when  teachers  suggested,  during 
their  daily  message  on  a voice-messaging  system, 
that  parents  and  students  view  pertinent  Instructional 
Television  programming  as  compared  to  teachers  who  left 
no  message  indicating  ITV  Presents  programs.  A review 
of  the  literature  relevant  to  this  study  is  presented 
in  Chapter  II.  The  methodology  used  for  implementation 
is  discussed  in  Chapter  III.  The  results  and  their 
implications  are  reported  in  Chapters  IV  and  V. 


CHAPTER  II 
LITERATURE  REVIEW 

"The  sad  irony  is  that  education  for  the  majority 
of  children  will  only  be  successful  when  there  is 
trust,  accountability,  and  responsibility  shared 
between  families,  communities,  and  schools"  (Lightfoot, 
1981,  p.  100) . From  childhood,  parents  and  teachers 
are  children's  critical  mentors.  A mentor  may  be  the 
person  who  helps  a person  learn  how  to  successfully 
accomplish  a job,  gives  a person  a model  of  behavior, 
or  gives  a petson  a way  to  manage  his  or  her  world. 
There  are  powerful  emotional  bonds  first  between 
children  and  parents  and  secondarily  between  children 
and  teachers  (Comer,  1980) . Parents  were  addressed  in 
A Nation  at  Risk,  "As  surely  as  you  are  your  children' s 
most  important  teachers,  your  children's  ideas  about 
education  and  its  significance  begin  with  you" 

(National  Commission  on  Excellence  in  Education,  1983, 
p.  35) . 

People  living  in  the  1990s,  with  scientific  and 
technological  advancements,  are  experiencing  the 
effects  of  such  rapid  changes  in  society.  Children  are 
not  necessarily  in  formal  contact  with  family  members. 
The  school  may  be  seen  as  a separate  entity,  far  from 
the  neighborhood  where  students  live  (Olson,  1990) . 
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"Exclusions,  action,  and  reaction  have  resulted  in 
widespread  distrust  and  alienation  among  groups.  As  a 
result,  in  some  places  the  school  staff  is  'the  enemy'" 
according  to  parents  (Comer,  1980,  p.  13)  . 

Parents'  distrust  of  educators  and  educators' 
distrust  of  parents  have  not  only  hurt  the  school 
community  but  the  parents  and  their  children  as  well. 
Unless  parents,  teachers,  and  students  work  together, 
the  children's  educations  suffer.  Students  who  do  not 
succeed  in  school,  whether  academically  or  socially, 
are  prone  to  drop  out  of  school  before  graduation 
(Comer,  1980) . 

"The  ambiguous  gray  areas  of  authority  and 
responsibility  between  parents  and  teachers  exacerbate 
the  distrust  between  them.  The  distrust  is  further 
complicated  by  the  fact  that  it  is  rarely  articulated, 
but  usually  remains  smoldering  and  silent"  (Lightfoot, 
1981,  p.  99) . 

David  Williams  (National  Governors'  Association, 
1986),  director  of  the  Southwest  Regional  Laboratory's 
Parent  Involvement  in  Education  Project,  groups 
parental  involvement  into  four  main  categories.  They 
are  public  relations,  school  support/learning,  home 
support /learning,  and  shared  governance.  Public 
relations  includes  having  parents  spread  the  good  news 
about  what  is  happening  in  their  children's  schools  to 
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school  board  members  and  other  groups  who  play  vital 
roles  in  the  public  schools.  School  support  includes 
volunteering  in  classrooms  to  help  children  learn  and 
raising  funds  for  the  school.  Home  support  includes 
parents  helping  their  own  children  in  completing 
homework  assignments  and  supporting  the  school  by 
resolving  discipline  problems.  Shared  governance 
includes  parents  working  with  the  teachers  and  staff  to 
establish  school  procedures. 

Williams  (National  Governors'  Association,  1986) 
surveyed  more  than  3,000  parents  and  4,000  teachers  and 
principals  in  Texas,  Oklahoma,  New  Mexico,  Mississippi, 
Louisiana,  and  Arkansas  and  found  significant 
differences  in  attitudes  about  these  four  forms  of 
parental  involvement.  Of  the  parents,  76%  were  in 
favor  of  all  four  types  of  parental  involvement.  The 
teachers  and  principals  supported  the  idea  of  parental 
support  of  their  children's  education  at  school  and  at 
home,  but  they  preferred  that  parents  not  become 
advocates  of  the  school  or  serve  as  members  of  an 
advisory  committee  or  shared  decision-making  committee 
in  the  schools.  Educators  were  uncomfortable  with  this 
idea.  Parents  and  educators  told  Williams  they  wanted 
to  learn  how  to  work  together  more  effectively 
(National  Governors'  Association,  1986) . 
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After  reviewing  more  than  2,500  studies,  one 
investigator  concluded  that  parents  could  have  a 
positive,  dramatic  impact  on  the  amount  their  children 
learned  if  they  assisted  and  encouraged  their  children 
to  spend  more  time  on  their  homework  and  other 
classroom  activities.  "Extensive  evidence  suggests 
that  the  efficiency  of  the  home  in  fostering  learning 
has  declined  for  several  decades,  but  cooperative 
partnerships  between  the  home  and  the  school  can 
dramatically  raise  educational  productivity." 

(Walberg,  1984,  p.  397) . 

In  Time  for  Results:  The  Governors'  1991  Report 

on  Education,  research  was  presented  that  supports  the 
theory  that  parental  involvement  has  a positive  effect 
on  their  children's  education.  Students  whose  parents 
are  involved  in  their  education  have  higher  test 
scores,  better  school  attendance,  higher  grades,  and 
are  better  behaved  than  those  students  whose  parents 
are  not  involved  (National  Governors'  Association, 

1986)  . 

Lightfoot  (1981)  studied  the  perceptions  of  blacks 
regarding  education.  She  found  that  blacks  of  any 
socioeconomic  status  regard  education  as  the  most 
important  means  to  increasing  their  socioeconomic 
status.  Thus,  it  appears  that  there  have  been 
misconceptions  among  teachers,  students,  and  the 
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community  about  how  different  races  feel  regarding  the 
importance  of  education  in  their  children's  future. 

Once  the  communication  barriers  are  broken  down  between 
the  parents  and  the  teachers,  the  school  personnel  will 
feel  more  responsible  to  the  community  and  to  the 
students  they  teach. 

Low-income  parents  are  often  blamed  for  their 
children's  lack  of  success  in  school  (National 
Governors'  Association,  1986) . However,  leaders  in  one 
Chicago  inner-city  school,  determined  to  make  a 
difference  in  the  students'  educational  conditions, 
drew  up  contracts  for  teachers,  parents,  and  students 
to  sign,  pledging  such  things  as  a quiet  place  for  the 
child  to  study  at  home  and  teacher  communication  on 
students'  progress  at  school  in  academics,  attendance, 
and  behavior.  The  program  was  a success,  leading  to 
the  conclusion  that,  if  parents  and  teachers  work 
together  for  a common  goal,  inner-city  school  children 
can  achieve  the  same  successes  as  middle-class 
children.  This  implies  that  efforts  initiated  by  the 
school  to  involve  parents  in  constructive  ways  may 
increase  achievement  of  students  from  low-income 
families . 

In  the  National  Governors'  Association  1991  Report 
on  Education,  the  following  recommendations  were 
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1.  Provide  technical  assistance  to 
school  districts  and  universities  by 
encouraging  instruction  in  effective 
parent-involvement  techniques  to  be 
included  in  preservice  and 
recertification  training  programs  of  all 
teachers  and  administrators.  . . 

2.  Create  the  climate  for  greater 
parent  involvement.  . . 

3.  Provide  incentives  to  school 
districts.  (National  Governors' 

Association,  1986,  pp.  85-86) 

Many  states  have  already  begun  to  provide 

assistance  to  schools  who  want  to  increase  parental 

involvement.  In  California  state  grants  are  available 

for  school  improvement  plans.  However,  no  school  is 

granted  funds  from  this  program  unless  the  school  has  a 

committee  composed  of  the  principal,  teachers,  and 

parents . 

In  Ohio,  the  1985-86  statewide  theme  to  encourage 
excellence  in  Ohio  schools  was  the  Year  of  Family 
Involvement  in  Education.  The  state  department 
suggested  activities  that  schools  could  implement  to 
promote  the  theme. 

Pennsylvania' s Governor  Dick  Thornburgh  began  the 
program  entitled  "Parents,  Be  a Part  of  It"  in  all 
elementary  and  secondary  schools.  This  program 
included  the  governor's  appearance  in  public  service 
announcements  encouraging  parents  to  help  their 
children  with  their  homework  and  to  provide  their 
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children  with  an  appropriate  place  to  study.  He  also 
encouraged  parents  to  volunteer  in  their  children's 
schools  and  encouraged  the  children  to  behave 
accordingly  in  school.  School  districts  were  given 
assistance  via  workshops  from  the  state  department  as 
they  enlisted  parents  in  participating  in  their 
children's  education. 

A School  Improvement  Council,  comprised  of 
teachers,  parents,  and  students,  is  mandatory  in  each 
South  Carolina  elementary  and  secondary  school.  The 
annual  school  improvement  report,  which  focuses 
attention  on  factors  that  affect  school  improvement,  is 
prepared  by  this  council  (National  Governors' 
Association,  1986) . 

So  important  is  the  role  of  the  parent  in  a 
child's  education,  that  the  State  of  Florida  has 
declared  the  1990-91  School  Year  as  the  "Year  of  the 
Family"  (Morgan,  1990) . Phase  II  of  the  Red  Carpet 
Schools  program  is  entitled  "Home  Is  a School  Zone, 

Too"  and  schools  and  communities  around  the  state 
prepared  activities  that  suited  their  time  frame  to 
spread  the  word.  Commissioner  of  Education  Betty 
Castor  publicly  unveiled  this  second  phase  during  the 
week  of  November  12,  1990,  National  Education  Week. 

As  a part  of  this  statewide  effort,  The  Sunshine 
State  School  Public  Relations  Association  (1990) 
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sponsored  the  Family  Recruitment  Resource  Notebook, 
which  lists  a myriad  of  ideas  developed  by  the 
Elementary  Focus  Group  Participants  at  the  National 
Coalition  for  Parent  Involvement  in  Education 
Conference  in  1989.  Among  these  ideas  are  the 
following : 

Look  into  new  computer  technology  using 
electronic  mailboxes  to  facilitate 
communication  between  parents  and 
teachers.  Teachers  can  record  messages 
quickly  at  convenient  times.  Parents 
can  call  when  it  is  convenient  for  them 
and  receive  messages  from  their  child's 
teacher  . . . 

Provide  cable  TV  programs  and  teacher 
produced  loan  videotapes  to  provide 
parent  information.  Tapes  can  be  sent 
home  to  show  parents  what  is  being 
taught  and  expected. 

Make  certain  kids  spend  time  on 
homework.  Provide  an  adequate  place  and 
insist  on  a set  time  for  homework.  . . 

Discuss  homework  with  your  child.  Help 
your  child  do  homework  effectively,  (pp. 

10-12) 

This  statewide  campaign  includes  many  specialty 
items  that  can  be  purchased  and  dispersed  in  the 
community.  Bookcovers,  mugs,  key  chains,  iron-ons, 
pencils,  banners,  magnets,  and  stadium  cups  bearing  the 
logo  for  "Home  is  a school  zone,  too"  spread  the  word 
of  the  importance  of  parental  involvement  in  their 
children's  education. 

Joyce  Epstein,  Principal  Research  Scientist  and 
Director,  Effective  Middle  Grades  Program,  Center  for 
Research  on  Elementary  and  Middle  Schools,  Johns 
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Hopkins  University,  has  studied  the  effects  of 
family-school  involvement  for  over  10  years  (Brandt, 
1989) . She  warns  not  to  focus  on  parent  workshops  as 
the  only  way  to  fulfill  their  parental  obligations 
because  the  parents  may  be  working  or  have  other 
responsibilities.  Rather,  educators  should  be  aware  of 
how  many  parents  receive  the  information  at  times  more 
convenient  to  them.  Workshop  information  could  be 
disseminated  by  using  videotapes,  newsletters, 
computerized  phone  messages,  and  cable  television 
programming.  Epstein  maintained  that  to  blame  parents 
for  not  attending  workshops  will  only  increase  the 
guilt  felt  by  the  parents  and  the  distress  felt  by  the 
students.  "I'd  like  to  see  more  attention  to  the  type 
of  involvement  parents  want  most:  how  to  work  with 
their  own  child  at  home  in  ways  that  help  the  student 
succeed  and  that  keep  the  parents  as  partners  in  their 
children's  education  across  the  grades"  (Brandt,  1989, 
p.  25) . 

Parent  involvement  typically  begins  to  drop  when 
the  child  is  in  grade  2 or  grade  3.  Yet  the  parents 
want  to  remain  informed.  When  a school  develops  a 
program  that  encourages  parental  involvement,  the 
parents  will  continue  to  respond  (Brandt,  1989) . 

Communication  from  school  to  home  may  be  in  a 
print  format,  but  could  also  be  in  a computerized 
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telephone  message,  radio,  cable  television,  and  the 
like.  The  school  needs  to  determine  who  is  receiving 
the  printed  message  or  the  computerized  telephone  call, 
and  why,  or  why  not  (Brandt,  1989) . 

In  order  to  ensure  that  parents  will  encourage 
learning  at  home,  the  school  should  provide  parents 
with  ideas  on  how  to  help  their  children.  If 
information  is  given  to  parents  on  skills  in  each 
subject  area  and  homework  is  assigned  on  a regular 
basis  (such  as  once  a week) , that  requires  the  child  to 
discuss  the  assignment  with  the  parents,  the  parents 
may  become  more  involved  in  their  children's  education. 
Calendars  that  highlight  certain  topics  for  each  day 
may  create  a home-school  relationship.  In  this  light, 
the  parents  will  be  able  to  interact  with  their 
children  as  students  who  are  still  in  the  process  of 
learning  while  at  home.  Parents  can  support  and 
encourage  their  children  as  they  participate  in  the 
homework  assignments,  and  gain  a better  understanding 
as  to  what  is  being  taught  in  the  classroom  of  the 
1990s.  Students  will  feel  a sense  of  completion  when 
the  homework  assignment  is  a family  accomplishment. 

The  child's  self-concept  of  his  or  her  ability  to  learn 
will  improve,  and  the  child  will  be  more  willing  to 
tackle  future  assignments  with  this  knowledge. 
Furthermore,  teachers  and  parents  will  find  a new 
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respect  and  appreciation  of  each  other  as  they  work 
together  to  achieve  their  common  goal:  educating  the 

children  (Brandt,  1989)  . 

Another  obstacle  to  having  parents  help  their 
children  with  their  homework  is  that  there  may  be  times 
that  the  parent  does  not  understand  the  homework 
assignment  or  cannot  explain  the  homework  to  the  child. 
The  Tennessee  State  Department  of  Education  realized 
this  problem  and  initiated  Family  Math  at  six 
locations.  Family  Math's  objective  is  to  provide  a 
positive  learning  environment  for  parents  and  their 
children  to  learn  mathematic  concepts  using  hands-on 
activities  (Lueder,  1989) . 

Research  on  parental  involvement  in  suburban, 
urban,  and  rural  schools  substantiates  that  75%  of  the 
parents  would  like  to  become  more  involved  in  their 
children's  education.  Parents  desire  the  information 
and  guidance  from  their  children's  teachers  to  help 
their  children  succeed  in  school.  Approximately  20%  of 
the  parents  are  already  involved  in  their  children' s 
education  and  from  2-5%  of  the  parents  may  have 
problems  that  interfere  with  their  ability  to  help 
their  children  in  school  (Brandt,  1989) . 

To  overcome  the  obstacle  of  communicating  with 
parents  who  are  unable  to  come  to  a parent-teacher 
conference  during  school  hours,  high  technology  is  now 
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available,  and  must  be  seriously  evaluated  before 
purchasing.  Dr.  Geoffrey  H.  Fletcher  from  the  Texas 
Education  Agency  Division  of  Educational  Technology 
cautions : 

When  you  go  to  the  hardware  store  to  buy 
a drill,  you  do  not  actually  want  a 
drill.  Instead  you  want  a hole.  They 
don't  sell  holes  at  the  hardware  store, 
but  they  do  sell  drills,  which  are  the 
technology  to  create  holes.  We  must  not 
lose  sight  that  technology — for  the  most 
part--is  a tool  and  it  should  be  used  in 
applications  which  address  educational 
concerns  or  problems.  We  should 
therefore  focus  on  the  appropriate 
application  of  technology,  rather  than 
on  the  tool  itself.  We  must  also 
remember  that  the  technology  is 
constantly  changing,  and  that  whatever 
policies  are  implemented  must  be 
sufficiently  flexible  to  reflect  that 
change.  (National  Governors' 

Association,  1986,  p.  135) 

Until  recently,  most  of  the  methods  of 

communication  between  teachers  and  parents  have  been 

personnel  intensive,  time  consuming,  and  expensive. 

With  the  use  of  the  telephone  and  high  technology, 

there  can  be  a dramatic  difference  between 

communications  as  they  were  and  communications  as  they 

now  can  be. 

The  Transparent  School  Model,  developed  by  Dr. 
Jerold  Bauch  (Bauch,  1989)  in  the  Betty  Phillips  Center 
for  Parenthood  Education  at  Peabody  College  of 
Vanderbilt  University  in  1987,  used  answering  machines 
that  parents  could  call  to  retrieve  messages  from  their 
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children's  teachers.  The  school  provided  the  answering 
machines  for  the  teachers,  so  that  they  could  record 
their  messages  to  the  parents  at  the  end  of  each  school 
day.  The  messages  were  from  1 to  3 minutes  in  length. 

The  Transparent  Model  was  first  piloted  at  the 
Academy  for  Academics  and  Arts  in  Huntsville,  Alabama, 
a K-8  magnet  school.  During  the  first  month  of  the 
study,  there  was  a 460%  increase  in  communication 
between  parents  and  teachers.  Now,  the  model  has 
approximately  a 200%  increase  in  the  amount  of  contacts 
as  compared  with  all  other  communication  methods 
(Bauch,  1989)  . 

Another  pilot  was  conducted  in  Nashville, 

Tennessee,  at  Carter  Lawrence  Middle  School.  Before 
the  Transparent  Model  was  introduced,  the  school 
received  approximately  10  calls  per  day  from  parents 
who  wished  to  communicate  with  their  children's 
teachers.  Once  the  10  answering  machines  were 
introduced,  approximately  63  parents  made  calls  each 
day  to  hear  the  messages  from  the  teachers.  It  was 
determined  that  "when  parents  became  'frequent  users,' 
the  homework  completion  rate  for  students,  as  reported 
by  their  teachers,  showed  a significant  increase" 

(Bauch,  1989,  p.  33) . Approximately  half  of  the 
parents  who  regularly  used  the  Transparent  model 
reported  that  they  had  not  been  involved  in  the  school 
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until  the  model  was  introduced.  Low-income  parents 
were  well  represented  in  this  group  of  "frequent 
users,"  calling  just  as  frequently  as  middle-income 
parents.  This  finding  supports  Comer's  (1981)  and 
Lightfoot's  (1981)  contentions  that  all  parents  want 
the  best  education  for  their  children,  but  they  may  not 
be  able  to  involve  themselves  in  their  children's 
education  in  the  more  traditional  ways.  The  teachers  at 
Carter  Lawrence  Middle  School  reported  that  they  had 
never  met  many  of  the  parents  who  frequently  used  this 
model  (Bauch,  1989) . 

The  use  of  answering  machines  was  a limiting 
factor,  however.  The  increased  availablility  of 
electronic  voice-messaging  systems  has  opened  new  doors 
to  increasing  parent  involvement  (West,  1989) . Now, 
the  teachers  also  use  Compu-Call,  a computer-driven 
system  that  stores  messages  into  a computer.  These 
messages  may  be  retrieved  by  the  parents  when  they  dial 
the  teacher's  message  box  number.  Compu-Call  may  also 
be  used  as  an  attendance  management  system,  inviting 
parents  to  become  more  involved  in  improving  their 
children's  attendance  records.  Finally,  Compu-Call  may 
be  used  to  call  a specific  parent,  if  the  teacher  has  a 
message  for  one  student  in  particular.  Only  one 
telephone  number  is  necessary  to  access  99  message  box 
numbers,  as  compared  to  the  necessary  telephone  line 
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for  each  of  the  10  answering  machines  used  previously 
(West,  1989). 

Results  from  using  high  technology  to  communicate 
with  parents  have  included  increased  homework 
completion,  improved  attendance,  higher  student 
achievement,  and  a renewed  partnership  between  teachers 
and  parents.  These  results  will  lessen  the  chance  of 
failure,  retention,  and  dropping  out  of  school  (Bauch, 
1989)  . 

BellSouth  is  conducting  a pilot  project  in 
Atlanta,  Georgia,  at  Inman  Middle  School.  This  project 
uses  electronic  mailboxes  that  are  accessed  by  calling 
one  phone  number  to  retrieve  a teacher' s message  or  the 
cafeteria  menu.  Parents  may  also  leave  messages  for 
teachers.  In  this  study,  there  was  a 500%  increase  in 
home/school  contacts,  and  over  1,000  calls  made  by 
parents  to  teachers'  voice  mail  boxes  each  week. 

W.  J.  Bryan  Elementary  School  in  North  Miami  is 
using  MemoryCall.  This  program  gives  each  teacher  an 
access  code  that  parents  may  dial  to  gain  information 
on  homework  assignments,  field  trips,  school 
activities,  and  meetings.  Parents  may  also  leave 
messages,  making  suggestions  to  teachers  or 
administrators,  or  explaining  their  children's 
absences.  Parents  may  use  this  high  technology  to  keep 
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in  touch  with  the  school  every  hour  of  the  day,  every 
day  of  the  week. 

ClassNotes  was  added  to  MemoryCall  at  W.  J.  Bryan 
Elementary  School  in  January,  1991.  This  addition 
allows  parents  to  gain  information  from  other 
departments  of  the  school  as  well,  such  as  the 
cafeteria,  the  guidance  department,  and  the  clinic  (San 
Martin,  1990) . 

Instructional  television  and  videotapes  that  may 
be  loaned  to  parents  to  view  with  their  children  were 
both  mentioned  as  ways  to  improve  the  home/school 
relationship  while  improving  their  children's 
completion  of  homework.  Many  school  systems  use  a 
homework  hotline  as  a means  for  children  and  parents  to 
complete  homework. 

At  The  School  Board  of  Broward  County,  Florida, 
the  Instructional  Television  Center  broadcasts 
instructional  videotapes  to  the  175  schools  in  the 
County,  every  day  of  the  school  year,  on  four  different 
channels.  In  the  evening,  most  of  the  cable  television 
companies  within  Broward  County  transmit  ITV 
programming  to  their  cable  customers  from  5:00  - 6:00 
p.m.  every  weeknight . During  this  period, 
instructional  videotapes  are  broadcast  from  ITV  so  that 
the  parents  and  residents  in  the  community  have  the 
opportunity  to  view  what  is  being  broadcast  into  the 
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classrooms  during  the  school  day.  These  videotapes  are 
broadcast  on  Mondays,  Tuesdays,  Thursdays,  and  Fridays. 
On  Wednesday  evenings,  a live  broadcast  is  aired  from 
ITV:  ITV  Homework  Hotline.  Now  in  its  third  year  of 

operation,  ITV  Homework  Hotline  employs  four 
mathematics  teachers  from  elementary,  middle,  and  high 
schools  to  answer  students'  mathematics  homework 
questions  on  the  air.  Students  in  Broward  County  are 
given  bookmarks  that  advertise  this  homework  assistance 
program  at  the  beginning  of  each  school  year.  Flyers 
are  posted  in  each  school  promoting  this  assistance. 
Students  may  call  in  their  homework  problems  from  4:40 
p.m.  until  5:30  p.m.  Each  problem  is  registered  by  a 
hotline  operator,  and  problems  are  selected  by  the 
teachers  that  would  best  meet  the  needs  of  the  viewing 
public  for  a live  broadcast.  For  instance,  if  a child 
calls  in  with  the  mathematics  problem  "What  is  4+3?" 
this  child's  problem  will  have  less  of  a likelihood  of 
being  answered  than  a word  problem  that  involves 
extracting  necessary  information  from  the  problem  and 
performing  various  steps  that  are  necessary  to  find  the 
correct  answer  to  the  problem.  In  each  case,  the 
teacher  is  able  to  talk  to  the  student  who  has  called 
in  the  question,  and  to  walk  the  student  through  the 
answer,  asking  for  specific  details  to  complete  the 
process,  every  step  of  the  way.  This  hour-long  live 
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broadcast  provides  all  students  within  Broward  County 
the  opportunity  to  view  mathematics  problems  and  to 
follow  the  problems  step-by-step,  even  if  the  student 
never  actually  picks  up  the  telephone  to  ask  a similar 
question.  In  this  way,  ITV  Homework  Hotline  provides 
assistance  to  students  without  speaking  on  a television 
program. 

To  encourage  students  to  call  ITV  Homework 
Hotline,  prizes  are  awarded  each  night  to  students  who 
have  had  the  courage  to  call  in  a homework  question. 
Brainteasers  are  also  given  at  the  beginning  and  the 
middle  of  the  show,  one  for  the  elementary  grade 
students  and  one  for  the  middle  and  high  school 
students.  Each  student's  name,  grade,  and  school  is 
recorded  by  a Brainteaser  Operator.  If  the  answer  to 
the  brainteaser  is  correct,  the  student  receives  a 
multicolored  certificate  from  ITV  Homework  Hotline  and 
a chance  to  win  prizes  on  the  show.  The  Challenge 
Quest  also  offers  students  to  call  in,  pick  a letter 
from  the  words  "Challenge  Quest, " and  answer  a question 
that  deals  with  any  subject  area.  If  the  student 
chooses  the  mystery  letter  and  answers  the  question 
correctly,  a prize  is  awarded.  The  prizes  vary  from 
week  to  week,  but  they  often  include  movie  theater 
passes  for  two.  Hot  Hit  Kits  from  HOT  105  (a  local 
radio  station  from  which  Mindy  Frumkes  broadcasts 
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during  the  day,  and  hosts  ITV  Homework  Hotline  on 
Wednesday  evenings),  free  pizzas  from  Pizza  Hut,  and 
the  like.  On  special  evenings  throughout  the  year, 
grand  prize  drawings  are  featured.  These  include  a 
$300  gift  certificate  from  J . C . Penney ' s , tickets  for 
two  to  ride  in  the  Goodyear  Blimp,  and  a set  of 
Children's  Encyclopaedia  Britannica. 

Advertising  of  ITV  Presents  and  ITV  Homework 
Hotline  has  been  extremely  limited.  The  programming 
for  ITV  Presents  is  limited  to  one  flyer  per  school. 
This  would  be  the  equivalent  of  one  TV  Guide  per 
600-3,000  students.  It  is  the  duty  of  the  media 
specialist  in  each  school  to  post  the  ITV  Presents 
schedule.  Unfortunately,  this  is  one  of  a myriad  of 
duties  a media  specialist  must  perform.  Few,  if  any, 
have  the  time  or  money  to  reproduce  this  schedule  for 
each  classroom,  let  alone  each  student.  ITV  Homework 
Hotline  receives  more  publicity  than  ITV  Presents 
through  the  individual  bookmarks  distributed  throughout 
Broward  County  classrooms  and  posters  on  bulletin 
boards  in  the  schools.  ITV  Homework  Hotline  is  funded 
with  funds  separate  and  apart  from  ITV  Presents. 
However,  some  schools  show  significantly  lower  numbers 
of  students  calling  ITV  Homework  Hotline  for  answers  to 
homework  problems,  brainteasers,  or  the  Challenge 
Quest . 
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Beginning  September,  1990,  an  effort  was  made  to 
coordinate  ITV  Presents  with  programming  that  students 
viewed  during  the  schoolday.  For  example,  if  the 
program.  The  Letter  People,  Meet  Mr.  N was  shown  during 
the  week  of  October  1-5  in  the  classroom,  then  ITV 
Presents  would  broadcast  the  same  program  on  October 
5th  between  5:00  and  6:00  p.m.  for  parents  to  view  and 
reinforce  the  skills  in  this  program  with  their 
children.  If  the  time  was  inconvenient,  the  parents 
were  encouraged  to  tape  the  program  and  view  it  at  a 
more  convenient  time.  This  allowed  parents  the 
opportunity  to  see  what  their  children  were  watching  in 
school,  study  how  the  material  was  presented,  and  carry 
this  theme  throughout  the  week,  as  their  children 
learned  the  concept  of  the  letter  n.  In  Broward 
County,  many  kindergarten  classes  curriculum's  revolve 
around  the  ITV  broadcast  of  the  letter  of  the  week.  By 
broadcasting  the  same  program  in  the  evening,  parents 
may  begin  to  realize  why  the  students  are  studying  one 
letter  each  week.  This  is  especially  so  for  parents 
who  did  not  learn  how  to  read  with  phonics.  Many  of 
these  parents  are  lost  when  it  comes  to  sounding  out 
words  with  their  children.  This  program  allows  parents 
to  understand  phonics  with  their  children,  and  without 
feeling  embarrassed  that  they  did  not  understand  this 
kindergarten  concept. 
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ITV  Homework  Hotline  operates  in  the  same  way. 
Parents  can  view  this  program  with  their  children 
without  feeling  threatened  that  they  cannot  adequately 
answer  their  children's  mathematics  problems.  By 
viewing  the  program  together,  the  child  feels  secure  in 
calling  in  a mathematics  question,  because  the  parent 
has  condoned  the  activity.  Furthermore,  the  question 
is  answered  and  reinforced  by  the  teacher  on  the 
program  and  the  parents  who  are  watching  the  program 
with  the  student.  Finally,  the  student  has  the 
opportunity  to  win  prizes  for  his  or  her  efforts.  This 
is  definitely  a win/win  situation,  bringing  the  parents 
and  the  schools  closer  together.  In  the  eighth  largest 
school  district  in  America,  serving  more  than  150,000 
students  from  kindergarten  through  twelfth  grade,  and 
proudly  declaring  that  it  is  "The  Nation's  Largest 
Fully  Accredited  School  System, " this  is  definitely  an 
achievement  (School  Board  of  Broward  County,  Florida, 
1990) . 

By  uniting  Compu-Call  and  ITV  Homework  Hotline  and 
ITV  Presents,  it  is  possible  that  parents  and  students 
could  become  more  aware  of  how  parents  could  become 
more  involved  in  their  children's  education.  If  half 
of  each  grade  level's  faculty  at  Oakridge  Elementary 
School  could  inform  the  children  and  parents  via 
Compu-Call  of  ITV  programming  during  a particular 
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evening  of  the  week,  would  it  make  a difference  in  the 
amount  of  students  and  parents  viewing  a suggested 
program  than  teachers  who  did  not  inform  the  parents 
via  Compu-Call?  This  was  the  heart  of  this  study. 
Chapter  III  contains  the  method  of  this  study.  In 
Chapter  IV,  the  results  of  this  study  are  detailed. 

The  results  and  implications  of  this  study  are  analyzed 
in  Chapter  V. 


CHAPTER  III 
METHODOLOGY 

Introduction 

The  methods  and  procedures  of  this  study  are 
presented  in  Chapter  III.  For  the  purpose  of 
presentation,  the  chapter  has  been  divided  into  five 
sections.  The  sections  are  the  statement  of  the 
questions,  description  of  the  subjects,  description  of 
the  research  instrumentation,  description  of  the 
procedures,  and  the  treatment  of  data. 

Method 

The  purpose  of  this  study  was  to  determine  the 
effects  of  an  instructional  intervention  designed  to 
increase  ITV  home  viewing.  The  intervention  was 
voice-messaging  by  teachers  to  inform  parents  of  ITV 
Presents.  ITV  Presents  is  Instructional  Television 
programming  available  through  cable  television,  from 
5:00  - 6:00  p.m.,  Monday  through  Friday,  in  Broward 
County,  Florida.  It  was  theorized  that  by  using  a high 
technology  voice-messaging  system  teachers  would 
increase  the  amount  of  teacher-parent  communication, 
regarding  homework  assignments.  Instructional 
Television  programming,  field  trip  information,  and 
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other  newsworthy  events.  The  ITV  Presents  programming 
was  carried  by  Hollywood  Cablevision  and  was  viewed  on 
Channel  31. 

Statement  of  the  Questions 
Following  are  the  questions  that  were  posed  for 
testing  in  the  study: 

1.  To  what  extent  will  the  participation  of  the 
parents  and  their  children  in  the  experimental  group  in 
learning  activities  presented  through  ITV  Presents 
differ  from  parents  and  their  children  in  the  control 
group? 

2.  To  what  extent  will  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  as  a function  of  the  children's  grade  levels? 

3.  To  what  extent  will  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  by  grade  level (s)  between  the  control  and 
experimental  groups? 

Description  of  the  Subjects 
The  688  children  of  Oakridge  Elementary  School 
attend  Grades  Kindergarten  through  Five.  Oakridge 
Elementary  is  located  in  the  southeastern  section  of 
Broward  County  in  the  City  of  Hollywood,  Florida. 

Oakridge  Elementary  School  was  chosen  because  the 
cable  company  that  services  the  community,  Hollywood 
Cablevision,  had  committed  to  broadcast  Instructional 
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Television  programming  from  5:00  - 6:00  p.m.  each 
weeknight.  It  was  felt  that  the  5:00  - 6:00  p.m. 
broadcast  schedule  would  enable  parents  to  watch 
suitable  Instructional  Television  programs  with  their 
children.  If  a parent  was  at  work  at  this  time,  the 
parents  could  set  the  timers  of  their  videocassette 
recorders  to  tape  the  programs  and  watch  them  at  a more 
convenient  time. 

Oakridge  Elementary  School  was  selected  for 
inclusion  in  the  study  because  the  principal  and 
teachers  wished  to  increase  parental  involvement  in  the 
education  process.  Following  the  investigator's  first 
visit  to  the  school,  the  Shared  Decision-Making 
Committee  (composed  of  a teacher  from  each  grade  level, 
a special-area  teacher,  a parent,  and  the  principal), 
made  a commitment  to  include  Oakridge  Elementary  School 
in  the  study. 

Description  of  the  Research  Instrumentation 

Compu-Call  was  selected  as  the  high  technology 
voice-messaging  system  because  Compu-Call  was  the  most 
cost-effective  system  available  to  address  the 
questions  of  this  study.  Compu-Call' s hardware 
requirements  include  an  IBM  personal  computer  or  an  IBM 
compatible  computer  with  640K  RAM  (Random  Access 
Memory) , a fixed  disk  with  two  megabytes  of  available 
memory,  and  DOS  (Disk  Operating  System)  2.1  or  newer. 
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One  available  expansion  slot  is  needed  to  install  the 
Compu-Call  Voice  Communication  Card.  A telephone  is 
needed  for  recording  and  playing  back  messages  and  a 
telephone  line  is  needed  for  use  after  school  hours  to 
answer  the  incoming  telephone  calls. 

This  high  technology  communication  system  enables 
parents  to  call  a seven-digit  telephone  number  from  any 
touch-tone  telephone  and  obtain  a prerecorded  message 
from  teachers  and/or  administrators  at  any  time  of  the 
day  or  night.  The  prerecorded  message  may  include 
detailed  homework  assignments,  instructions  for  viewing 
Instructional  Television  programming,  or  information 
about  field  trips,  library  books  that  are  due,  PTA 
events,  cafeteria  menus,  and  the  like. 

Teachers  record  messages  to  the  parents  from  any 
touch-tone  telephone,  including  their  home  telephone, 
by  dialing  the  same  seven-digit  number  that  the  parents 
dial.  As  soon  as  the  call  is  completed,  the  teacher 
presses  the  asterisk  and  a three-digit  password.  When 
that  procedure  is  completed,  the  teacher  presses  an 
assigned  two-digit  message  box  number.  Following  an 
audio-beep,  the  teacher  records  the  message. 

In  order  to  inform  the  teachers  and  parents  as  to 
the  proper  use  of  this  high  technology  voice-messaging 
system,  the  investigator  provided  an  inservice 
informational  session  to  teachers  and  gave  each  person 
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on  the  staff  a three-page  handout  that  detailed  the 
following : 

1.  What  is  Compu-Call? 

2.  How  does  a teacher  leave  a message? 

3.  Who  may  use  Compu-Call  to  inform  parents  of 
ITV  programming? 

The  purpose  of  this  handout  was  to  introduce  the 
teachers  and  staff  to  this  new  technology,  to  give  them 
step-by-step  instructions  on  how  to  leave  a message  to 
the  parents,  and  how  to  audit  their  message  for 
accuracy.  In  addition,  teachers  were  identified  in 
this  handout  as  to  whether  or  not  they  could  inform  the 
parents  of  Instructional  Television  programming  during 
their  Compu-Call  message. 

Parents  received  a letter  from  the  school  that 

i 

detailed  the  following: 

1.  What  is  Compu-Call? 

2.  How  does  a parent  access  messages  from  school 
personnel? 

The  intended  purpose  of  this  parent  letter  was  to 
inform  the  parents  of  this  new  technology  available  to 
them.  The  letter  explained  that  parents  could  find  out 
what  homework  assignments  were  due,  what  Instructional 
Television  programs  they  could  view  with  their  children 
that  would  reinforce  skills  the  children  were  learning 
in  the  classroom,  field  trip  information,  and  the  like. 
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Detailed  instructions  on  how  to  access  a teacher's 
message  were  also  included. 

Parents  also  had  the  opportunity  to  meet  with  the 
investigator  during  a PTA  meeting  at  the  school  on 
October  3rd.  Their  questions  were  answered  at  this 
time . 

In  order  to  make  sure  that  no  special  event 
interfered  with  the  study,  the  sample  was  called  on 
three  different  dates  in  the  course  of  the  study.  Once 
in  October,  once  in  November,  and  once  in  December,  the 
investigator  called  125  homes  included  in  the  sample 
between  5:00  and  7:00  p.m.  to  determine  whether  parents 
were  viewing  ITV  Presents  with  their  children. 

Two  kindergarten  classes  were  involved  in  this 
survey.  One  kindergarten  teacher  left  a message  on 
Compu-Call  requesting  the  parents  to  view  an  ITV 
Presents  program  with  their  child.  The  other 
kindergarten  teacher  did  not  include  ITV  Presents  in 
her  Compu-Call  message.  Two  third  grade  classes  were 
also  be  involved  in  this  survey.  One  third  grade 
teacher  left  a message  on  Compu-Call  requesting  the 
parents  to  view  an  ITV  Presents  program  with  their 
child.  The  other  third  grade  teacher  did  not  include 
ITV  Presents  in  her  Compu-Call  message.  Two  classes  of 
fifth  grade  students  were  also  be  involved  in  this 
survey.  One  fifth  grade  teacher  left  a message  on 
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Compu-Call  requesting  the  parents  to  view  an  ITV 
Presents  program  with  their  child.  The  other  fifth 
grade  teacher  did  not  include  ITV  Presents  in  her 
Compu-Call  message.  In  all,  11  classroom  teachers 
announced  programs  that  would  be  broadcast  on  ITV 
Presents  during  their  Compu-Call  messages.  The  other 
11  classroom  teachers  were  asked  not  to  mention  ITV 
Presents  during  their  Compu-Call  messages. 

The  survey  introduced  the  investigator  as  a person 
helping  Oakridge  Elementary  School  with  a project 
involving  television  programs  that  the  parent  and/or 
the  child  was  watching  or  had  watched  that  evening. 

From  these  questions,  it  was  determined  whether  the 
student  viewed  any  television  programs  between  5:00  and 
6:00  p.m.  that  evening,  whether  ITV  Presents  was  a part 
of  their  viewing,  and  whether  the  parent  watched  the 
ITV  Presents  program  with  the  child.  It  was  also  be 
determined  whether  the  parent  viewed  the  ITV  Presents 
program  with  the  child  because  the  teacher  informed  the 
parent,  via  Compu-Call,  of  the  program.  See  Appendix  A 
for  the  telephone  survey  script  and  Appendix  B for  the 
survey  forms  used. 

Description  of  the  Procedures 

Before  any  study  can  begin  that  involves  Broward 
County  students,  the  study  must  be  approved  by  the 
Screening  Committee  for  Broward  County  School  Board. 
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On  August  10,  1990  a memorandum  and  a proposal 
detailing  the  study  was  presented  to  Dr.  Dorothy  Orr, 
Executive  Assistant  to  the  Superintendent  and  Liaison 
for  the  School  Board.  The  committee  met  on  August  15th 
and  referred  the  study  to  Dr.  Suzanne  Kinzer  for 
approval;  School  Board  approval  to  conduct  the  study 
was  given  on  August  22th. 

Initially,  Floranada  Elementary  School  was  chosen 
to  use  Compu-Call,  but  it  was  determined  that  the 
school's  students  were  served  by  two  cable  companies. 
One  cable  company  broadcasts  ITV  Presents  every 
weeknight  from  5:00-6:00,  but  the  other  does  not.  It 
was  determined  that  this  would  seriously  affect  this 
study,  and  Compu-Call  was  placed  in  Oakridge  Elementary 
School . 

A broadcast  schedule  was  developed  that  followed 
the  broadcast  schedule  being  used  during  the  school 
day.  For  instance.  Planet  Pylon,  a popular  phonics 
series  for  third  graders,  was  not  broadcast  on  ITV 
Presents  until  it  had  been  shown  in  the  classroom.  By 
doing  this,  the  students  would  not  be  able  to  tell  the 
teacher  that  they  had  already  seen  this  program  at 
home.  This  could  have  presented  a problem  with  the 
teacher,  who  might  have  had  a specific  lesson  plan, 
with  an  introduction  to  the  program,  some  motivational 
activities,  and  a specific  follow-up  to  the  program. 
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By  showing  it  after  its  original  broadcast,  parents 
could  watch  the  program  with  their  children  as  a 
reinforcement  to  what  had  been  presented  in  school. 

Some  teachers  might  use  the  ITV  Presents  in  lieu  of 
watching  the  programming  in  the  classroom.  This  method 
accommodated  both  types  of  homework  assignments. 

The  broadcast  schedule  was  painstakingly  designed 
to  accommodate  60  minutes  of  broadcast  time  each 
weeknight . Since  instructional  programming  is  rarely 
exactly  15  or  30  minutes  in  length,  and  additional  time 
must  be  added  between  programs  to  identify  ITV 
Presents,  this  was  an  arduous  task  of  adding  minutes 
and  seconds  to  four  or  five  programs  per  night  and 
fitting  them  into  a 60-minute  slot. 

The  ITV  Presents  schedule  was  then  typed  for  the 
cable  companies  within  Broward  County  who  broadcast 
this  programming  and  sent  to  them  along  with  a cover 
letter  thanking  them  for  their  cooperation  and 
explaining  the  monthly  broadcast.  The  schedule  was 
then  typed  into  calendar  format  for  the  schools.  This 
calendar  was  also  given  to  each  teacher  at  Oakridge 
Elementary  School,  so  that  they  could  identify  programs 
that  would  meet  their  curriculum  needs  and  inform  the 
parents  about  the  programming  via  Compu-Call  or  by 


letter . 
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Learning  how  to  use  Compu-Call  was  next  on  the 
agenda.  After  specific  instruction  was  given  by  Dr. 
John  Nickens,  the  investigator  took  the  unit  to  Fort 
Lauderdale,  hooked  it  up  to  a dedicated  telephone  line 
at  the  Instructional  Television  Center,  and  prepared  a 
script  for  the  hello  message,  the  assist  message,  and 
for  each  message  box  number.  A studio  teacher  at  the 
center,  with  notable  experience  in  voiceovers,  agreed 
to  read  the  script  for  Compu-Call.  This  created  a more 
professional  presentation  for  the  parents  who  accessed 
telephone  messages.  See  Appendix  C for  the  Compu-Call 
script . 

Teachers  were  chosen  at  random  to  use  Compu-Call 
to  inform  the  parents  of  Instructional  Television 
programming  pertinent  to  their  children's  education. 
Kindergarten  teachers'  names  were  drawn  out  of  a hat. 
Two  out  of  four  were  chosen.  First  grade  teachers 
names  were  drawn  from  a hat.  Two  out  of  four  were 
chosen.  Second  grade  teachers'  names  were  drawn  out  of 
a hat.  Since  one  teacher  is  a Second/Third  Grade 
teacher,  she  was  chosen  to  represent  both  second  and 
third  grades,  and  one  other  second  grade  and  one  other 
third  grade  teacher  were  chosen  to  inform  parents  of 
Instructional  Television  programming.  From  two  fourth 
grade  teachers,  one  fourth  grade  teacher  was  chosen. 

Two  out  of  four  fifth  grade  teachers  were  chosen. 
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It  should  be  noted  that  other  grades  and  units  in 
the  school  were  using  Compu-Call  who  were  not  part  of 
the  experimental  or  control  groups.  These  included  a 
Pre-First  class,  Chapter  One  classes,  and  Exceptional 
Student  Education  classes.  Chapter  One  classes  are  for 
students  on  free  or  reduced  lunch  who  have  achieved 
lower  than  a fourth  stanine  on  a standardized 
achievement  test.  These  students  and  teachers  were  not 
used  in  the  statistical  analysis.  The  investigator 
believed  that  every  opportunity  should  be  given  to  a 
student  who  had  not  successfully  achieved  what  others 
in  the  grade  level  had  been  able  to  achieve,  and  that 
no  opportunity  should  be  denied  him  or  her. 

At  the  faculty  meeting  on  September  27th,  the 
investigator  met  with  the  faculty  and  staff  at  Oakridge 
Elementary  School . The  teachers  were  each  given  a 
memorandum  explaining  how  Compu-Call  could  help  them  in 
delivering  daily  homework  assignments,  field  trip 
information,  and  Instructional  Television  programming 
that  reinforces  the  curriculum.  Directions  on  how  to 
use  Compu-Call  and  helpful  hints  on  positive  messages 
were  also  included. 

Each  teacher  was  also  given  a calendar  of 
Instructional  Television  programming  available  on 
Hollywood  Cablevision' s Channel  31  from  5:00-6:00  p.m. 
each  weeknight  during  the  month  of  October.  The 
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programs  were  explained  to  the  teachers,  in  the  event 
that  they  did  not  know  that  these  programs  existed  as 
an  instructional  resource,  and  teacher's  guides  were 
made  available  for  them  to  use  with  each  of  the  series 
that  were  broadcast  during  the  month  of  October.  The 
teachers  were  informed  that  they  could  call  the 
investigator  and  request  a specific  program  and/or 
series  to  be  broadcast  during  these  time  slots.  Three 
series  were  requested  during  the  faculty  meeting:  More 

Books  From  Cover  to  Cover,  ThinkAbout,  and  Inside/Out. 
Unfortunately,  Inside/Out,  a popular  guidance  series, 
was  unavailable  this  year  from  the  Instructional 
Television  Center.  The  master  copy  of  these  programs 
was  in  poor  condition.  The  ITV  Utilization  Department 
coordinator  sent  the  master  copy  to  the  Florida  State 
Department  of  Education  in  Tallahassee  for  a 
replacement  that  could  be  broadcast  in  the  future. 

More  Books  From  Cover  to  Cover  and  ThinkAbout  were 
broadcast  during  the  months  of  November  and  December, 
along  with  other  popular  series. 

On  October  1st,  each  child  took  home  a parent 
letter  from  the  principal  of  the  school.  This  letter 
explained  how  the  parents  could  use  Compu-Call  to 
access  information  about  their  children's  homework, 
field  trip  information,  and/or  Instructional  Television 
programming  that  they  could  view  with  their  child  to 
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reinforce  skills  that  were  being  learned  in  the 
classroom.  This  letter  was  prepared  by  the 
investigator  and  submitted  to  the  Shared 
Decision-Making  Committee  for  suggestions  and/or 
approval,  signed  by  the  principal,  and  then  printed  for 
distribution  on  Monday,  October  1. 

On  Wednesday,  October  3rd,  at  7:00  p.m.,  the 
investigator  met  with  the  parents  of  Oakridge 
Elementary  School  to  answer  any  questions  that  they  had 
about  Compu-Call  or  ITV  Presents.  Having  had  one  week 
with  this  new  voice-messaging  system  by  the  time  this 
meeting  occurred,  teachers  were  also  given  the 
opportunity  to  ask  questions  about  Compu-Call. 

During  the  week  of  October  15th,  parents  were 
notified  via  a note  from  the  principal  that  a telephone 
survey  had  been  approved  by  the  faculty  and  staff  at 
Oakridge  Elementary.  This  survey  included  questions 
about  television  programs  that  the  parents  and  children 
watched  at  home.  See  Appendix  D for  this  parent 
letter.  This  message  was  also  scripted  for  the 
teachers  to  read  along  with  their  own  messages  on 
Compu-Call,  explaining  to  the  parents  that  they  might 
receive  a telephone  call  asking  them  questions  about 
their  television  viewing  at  home.  Please  see  Appendix 
E for  the  Compu-Call  script  that  teachers  included  in 
their  messages.  This  procedure  was  done  before  the 
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investigator  contacted  any  parents  via  telephone,  so 
that  the  parents  understood  that  this  survey  was 
approved  by  Oakridge  Elementary  School.  Selected 
teachers  in  kindergarten,  third  grade,  and  fifth  grade 
were  given  a memorandum  from  the  investigator, 
requesting  them  to  inform  parents  to  view  appropriate 
I TV  Presents  programs  with  their  children  during  the 
week  of  October  22nd.  During  and  following  the  ITV 
Presents  program  that  the  teacher  requested  the  parents 
to  view  with  their  children,  the  investigator  called 
the  parents  to  inquire  if  their  children  were  watching 
or  had  watched  any  television  programming  that  evening. 
If  they  had  viewed  any  programming,  then  they  were 
asked  which  program (s)  they  had  viewed.  If  they  had 
viewed  an  ITV  Presents  program,  then  the  parents  were 
asked  if  they  watched  the  program  with  their  children. 
The  parents  were  also  asked  why  they  had  chosen  to  view 
this  program. 

This  procedure  was  used  once  during  the  beginning 
of  the  study  (in  October) , once  during  the  middle  of 
the  study  (in  November) , and  once  at  the  end  of  the 
study  (in  December) . This  procedure  determined  whether 
parents  would  continue  to  view  programming  as  requested 
by  the  teacher  via  Compu-Call  for  this  three-month 
study . 
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Treatment  of  the  Data 

The  telephone  survey  provided  responses  to  the 
questions  addressed  in  this  study.  Each  question  was 
compared  by  grade  and  by  group  (experimental  or 
control) . To  analyze  categorical  data,  a special  class 
of  statistical  techniques,  the  log-linear  model, 
(Haberman,  1978)  has  been  used  in  this  study. 

Log-linear  models  are  useful  for  analyzing 
potentially  complex  relationships  in  crosstabulation. 
"Log-linear  models  are  similar  to  multiple  regression 
models.  In  log-linear  models,  all  variables  that  are 
used  for  classification  are  independent  variables,  and 
the  dependent  variable  is  the  number  of  cases  in  a cell 
of  the  crosstabulation"  (SAS  Institute,  1982,  p. 

B- 184)  . 

"Thus  with  only  categorical  data  it  is  possible  to 
test  higher  order  interactions  similar  to  those  usually 
found  in  complex  analysis  of  variance  or  regression 
models"  (Williams,  1986,  p.  115). 

The  following  questions  were  asked: 

1.  Did  (child's  name)  watch  any  television 
programs  between  5:00  and  6:00  this  evening? 

2.  (If  yes)  What  program (s)  did  he/she 


watch? 
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3.  (If  it  was  an  ITV  Presents  program)  Did 
you  watch  this  ITV  Presents  program  with  your 
child? 

4.  Why  did  you  choose  this  program?  (Do  you 
usually  watch  this  channel?  Was  this  program 
assigned  by  your  child's  teacher?  How  did 
you  hear  about  this  program?) 

This  telephone  survey  was  conducted  during  the 
evenings  of  the  ITV  Presents  programs  as  assigned  by 
the  teachers.  The  survey  began  within  five  minutes 
after  the  broadcast  began  for  that  particular  evening, 
and  ended  once  all  parents  were  able  to  be  contacted. 
All  telephone  surveys  were  conducted  within  the  hour  of 
the  assigned  program. 


CHAPTER  IV 
RESULTS 

Introduction 

The  purpose  of  this  study  was  to  determine  the 
effects  of  an  instructional  intervention  designed  to 
increase  ITV  home  viewing.  The  intervention  was 
voice-messaging  by  teachers  to  inform  parents  of  ITV 
Presents.  To  this  end,  three  questions  were  formulated 
and  tested.  This  chapter  contains  the  results  of 
statistical  analysis  of  data  obtained  in  this 
investigation.  The  chapter  is  organized  according  to 
the  three  questions  that  guided  the  investigation. 

The  results  concerning  the  effectiveness  of  a high 
technology  voice-messaging  system,  Compu-Call,  in 
improving  parental  involvement  in  viewing  Instructional 
Television  (ITV)  programming  with  their  children  are 
presented.  The  presentation  of  data  collected  by  the 
investigator  during  telephone  surveys  to  parents  of 
students  who  attend  Oakridge  Elementary  School  are 
organized  around  the  three  research  questions  which 
guided  the  study.  A total  of  217  telephone  calls  were 
made  to  subjects  on  three  different  dates  during  the 
three-month  time  period.  The  log-linear  model  with  a 
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repeated  measures  design  was  used  to  determine  whether 
responses  differed  by  the  date  of  the  calls.  The 
responses  did  not  differ  significantly  by  calling  date. 
Thus,  only  the  first  call  to  each  subject  was  included 
in  the  analysis  used  to  answer  the  research  questions. 

Question  1 

To  what  extent  will  the  participation  of  the 
parents  and  their  children  in  the  experimental  group  in 
learning  activities  presented  through  ITV  Presents 
differ  from  parents  and  their  children  in  the  control 
group? 

To  determine  the  answer  to  this  question,  the 
investigator  conducted  a telephone  survey  and  obtained 
the  responses  of  125  parents  who  had  children  in  grades 
kindergarten,  three,  and  five.  This  survey  was 
conducted  during  the  broadcast  of  an  Instructional 
Television  program.  The  experimental  group  had  been 
informed  of  the  broadcast  during  a Compu-Call  message 
from  the  teacher.  The  teacher  also  suggested  that  the 
parents  view  the  program  with  the  child  to  reinforce 
what  the  child  was  learning  in  school.  The  control 
group  had  not  been  informed  of  the  broadcast  during  a 
Compu-Call  message.  However,  the  teachers  were  allowed 
to  assign  the  programs  during  class  and/or  send  notes 
home  to  parents  informing  them  of  the  ITV  programs. 
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The  investigator  began  the  telephone  survey  by 
asking  "Is  (child's  name)  watching  television  right 
now?"  If  the  telephone  survey  was  longer  than  the 
broadcast,  the  question  was  rephrased  "Was  (child's 
name)  watching  television  this  evening  between  5:00  and 
6:00?" 

If  the  students  were  not  watching  television,  the 
survey  ended.  If  the  students  were  watching 
television,  the  survey  continued  with  the  question 
"What  is/was  he/she  watching?" 

If  the  students  were  watching  an  ITV  program,  a 
third  question  was  asked  by  the  investigator:  "Are  you 

(or  anyone  else  in  the  household)  watching  this  program 
with  (child's  name)?"  If  they  were  not  watching  an  ITV 
program,  the  survey  ended. 

The  last  question  in  the  telephone  survey  was  "Why 
did  you  choose  this  program?"  The  investigator  then 
ended  the  telephone  survey. 

SPSS  was  used  to  produce  crosstabulation,  and  the 
SAS  log-linear  model  was  used  to  produce  an  analysis  of 
variance  test  for  significance.  The  results  of  the 
log-linear  analysis  are  shown  in  Table  1.  Subsequent 
tables  present  the  results  of  the  SPSS 


crosstabulations . 
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Table  1 


Analysis  of  Variance  Table  Using  the  Log-Linear  Model 


Source 

DF 

Chi-Square 

Probability 

Grade 

2 

1 . 14 

0.5649 

Watching  TV 

1 

5.91 

0.0150 

Watching  ITV  Program 

2 

10.30 

0.0058 

Parent  also  watching 

ITV 

0* 

Reason  is  Compu-Call 

1* 

5.45 

0.0195 

Residual 

4 

0.36 

0.9857 

NOTE:  Effects  marked 

with 

* contained  one 

or  more 

singularities  (i.e.,  redundant  parameters).  Removing 
the  variables  which  produced  empty  cells  eliminated  the 
singular  parameters,  but  the  interpretation  remained 
the  same. 

It  can  be  observed  from  this  table  that  the 
incidence  of  watching  an  ITV  program  differed 
significantly  between  the  experimental  and  the  control 
group  at  the  .05  level.  In  100%  of  the  cases,  parents 
were  watching  ITV  with  their  children  in  both  the 
experimental  and  the  control  groups.  Thus, 
significance  could  not  be  computed. 
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There  was  also  a significant  difference  between 
the  experimental  and  control  groups  in  the  reason  for 
watching  ITV.  All  of  the  students  and  their  parents  in 
the  experimental  group  who  were  watching  ITV  reported 
that  a Compu-Call  message  from  the  teacher  suggested 
that  they  do  so.  There  was  no  significant  difference 
among  the  grade  levels. 

In  the  experimental  group,  36  students,  63.16%, 
were  watching  television.  In  the  control  group,  27 
students,  39.71%  were  watching  television.  Of  the 
students  watching  television,  57.14%  were  in  the 
experimental  group,  compared  to  42.86%  of  the  students 
who  were  in  the  control  group  (see  Table  2) . 

If  the  students  were  not  watching  television,  the 
survey  ended.  If  the  students  were  watching 
television,  the  survey  continued  with  the  question 
"What  is/was  he/she  watching?" 

Of  the  36  students  in  the  experimental  group  who 
were  watching  television,  24  students,  42.11%  of  the 
experimental  group,  were  watching  the  ITV  program 
assigned  by  their  teachers  during  a Compu-Call  message. 
Twelve  students,  21.05%  of  the  experimental  group,  were 
watching  commercial  television  programs  that  had  not 
been  assigned.  Of  the  experimental  group,  36.84%  were 
not  watching  any  television  programming. 
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Table  2 


Response  to  "Is/Was 

(Child's  Name) 

Watching  TV 

Between  5:00-6:00  p. 

m.  ?" 

Watching  TV 

Yes 

No 

Total 

Experimental 

Frequency 

36 

21 

57 

Percent 

28.80 

16.80 

45.60 

Row  Percent 

63.16 

36.84 

Column  Percent 

57.14 

33.87 

Control 

Frequency 

27 

41 

68 

Percent 

21.60 

32.80 

54.40 

Row  Percent 

39.71 

60.29 

Column  Percent 

42.86 

66.13 

Total 

63 

62 

125 

50.40 

49.60 

100 

Of  the  27  students  in  the  control  group  who  were 
watching  television,  2 students,  2.94%  of  the  control 
group,  were  watching  an  ITV  program.  These  students 
had  not  received  any  assignment  from  their  teachers 
during  a Compu-Call  message  to  watch  the  program.  The 
remaining  25  students,  36.76%  of  the  control  group, 
were  watching  commercial  television  programs.  Of  the 
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students  in  the  control  group,  60.29%  were  not  watching 
any  television  programming. 

Of  the  students  watching  an  ITV  program  during  the 
survey,  92.31%  of  the  students  were  in  the  experimental 
group,  compared  to  only  7.69%  in  the  control  group  (see 
Table  3) . 

Table  3 

Comparison  of  TV  Watching  by  Group 


Television  Watching 

PBS  or 
Commercial 

ITV 

TV  Not 

Watching 

TV  Total 

Experimental 

Frequency 

24 

12 

21 

57 

Percent 

19.20 

9.60 

16.80 

45.60 

Row  Percent 

42.11 

21.05 

36.84 

Column  Percent 

92.31 

32.43 

33.87 

Control 

Frequency 

2 

25 

41 

68 

Percent 

1 . 60 

20.00 

32.80 

54.40 

Row  Percent 

2.94 

36.76 

60.29 

Column  Percent 

7.69 

67.57 

66.13 

Total 

26 

37 

62 

125 

20.80 

29.60 

49.60 

100 

If  students  were  watching  an  ITV  program,  a third 


question  was  asked  by  the  investigator: 


"Are  you  (or 
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anyone  else  in  the  household)  watching  this  program 
with  (child's  name)?”  Of  the  24  students  in  the 
experimental  group  who  were  watching  an  ITV  program, 
each  student  had  at  least  one  parent  also  watching  the 
program.  Both  students  in  the  control  group  who  were 
watching  ITV  programming  had  at  least  one  parent  also 
watching  the  program.  The  percentage  of  families 
watching  the  ITV  program  was  92.31%  in  the  experimental 
group,  compared  to  only  7.69%  of  the  families  in  the 
control  group  (see  Table  4) . 

The  last  question  in  the  telephone  survey  was  "Why 
did  you  choose  this  program?"  In  the  experimental 
group,  all  24  of  the  people  surveyed,  100%,  answered 
that  they  had  heard  of  the  program  during  a Compu-Call 
message.  In  the  control  group,  the  two  families  did 
not  hear  of  this  program  during  a Compu-Call  message. 
The  students  had  received  bookmarks  that  promoted  ITV 
Homework  Hotline  and  they  had  decided  to  watch  the 
program.  The  teachers  in  the  control  groups  had  been 
asked  by  the  investigator  not  to  mention  ITV 
programming  during  a Compu-Call  message.  However,  they 
could  inform  their  students  of  ITV  programming  by 
sending  a note  home  (see  Table  5) . 
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Table  4 


Comparison  of  Parent  Participation  by  Group 


Parent  Participation  in  Watching  ITV 


Yes  No  Not  Watching  ITV  Total 


Experimental 


Frequency  24 

Percent  19.20 

Row  Percent  42.11 

Column  Percent  92.31 


0 

0 

0 

0 


33 

26.40 

57.89 

33.33 


57 

45.60 


Control 


Frequency  2 

Percent  1.60 

Row  Percent  2.94 

Column  Percent  7.69 


0 

0 

0 

0 


66 

52.80 

97.06 

66.67 


68 

54.40 


Total 

26  0 99  125 

20.80  0 79.20  100 
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Table  5 


Comparison  of  Groups  by  Reason  for  Watching  ITV 


Reason  Given  for  Watching  ITV 

Program 

Not 

Watching 

Assigned  Other 

ITV 

Total 

Via 

Compu-Call 

Experimental 

Frequency 

24 

0 

33 

57 

Percent 

19.20 

0 

26.40 

45.60 

Row  Percent 

42.11 

0 

57.89 

Column  Percent 

100.00 

0 

33.33 

Control 

Frequency 

0 

2 

66 

68 

Percent 

0 

1.60 

52.80 

54.40 

Row  Percent 

0 

2.94 

97.06 

Column  Percent 

0 

100.00 

66.67 

Total 

24 

2 

99 

125 

19.20 

1 . 60 

79.20 

100 

During  the  survey,  100%  of  the  students  who  were 
viewing  ITV  programs  also  had  at  least  one  parent 
viewing  the  programs  with  them,  whether  in  the 
experimental  or  the  control  groups.  However,  only  two 
students  were  viewing  an  ITV  program  in  the  control 
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group,  as  compared  to  24  students  in  the  experimental 
group . 

Question  2 

To  what  extent  will  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  as  a function  of  the  children's  grade  levels? 

To  determine  whether  the  frequency  of  use  of  ITV 
Presents  programming  by  students  and  their  parents 
would  differ  as  a function  of  the  children's  grade 
levels,  the  investigator  documented  the  grade  level  of 
each  child  during  the  telephone  survey.  The  students 
were  in  kindergarten,  third,  or  fifth  grades. 

In  kindergarten,  3 students  and  at  least  1 parent 
were  watching  ITV  programming  out  of  a sample  of  39. 

In  third  grade,  15  students  and  at  least  1 of  their 
parents  were  watching  ITV  programming  out  of  a sample 
of  41.  In  fifth  grade,  8 students  and  their  parents 
were  watching  ITV  programming  out  of  a sample  of  44. 

Of  the  ITV  viewers  11.5%  were  in  kindergarten;  57.7%  of 
the  viewers  were  in  third  grade,  and  30.8%  of  the 
viewers  were  in  fifth  grade  (see  Table  6) . 

As  shown  in  the  log-linear  model,  there  was  no 
significant  difference  as  a function  of  the  students' 
grade  levels  (see  Table  1) . Thus,  it  was  concluded 


that  frequency  of  use  was  not  related  to  students' 
grade  levels. 
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Table  6 

Comparison  of  ITV  Watching  by  Grade 


Watching  ITV 

Yes 

No 

Row  Total 

Kindergarten 

Frequency 

3 

14 

17 

Row  Percent 

17.6 

82.4 

27.0 

Column  Percent 

11.5 

37.8 

Total  Percent 

4 . 8 

22.2 

Grade 

3 

Frequency 

15 

9 

24 

Row  Percent 

62.5 

37.5 

38.1 

Column  Percent 

57.7 

24.3 

Total  Percent 

23.8 

14.3 

Grade 

5 

Frequency 

8 

14 

22 

Row  Percent 

36.4 

63.6 

34 . 9 

Column  Percent 

30.8 

37.8 

Total  Percent 

12.7 

22.2 

Total 

26 

37 

63 

41.3 

58.7 

100 

Question  3 

To  what  extent  will  the  frequency  of  use  of  ITV 


Presents  programming  by  parents  and  their  children 


differ  by  grade  level (s)  between  the  control  and 
experimental  groups? 

To  determine  whether  the  frequency  of  use  of  ITV 
Presents  programming  by  students  and  their  parents 
would  differ  as  a function  of  the  children's  grade 
levels,  the  investigator  documented  the  grade  level  of 
each  child  during  the  telephone  survey.  The  students 
were  in  kindergarten,  third,  or  fifth  grades. 

The  effect  of  grade  was  not  significant  at  .05 
level  (see  Table  1) . This  may  be  due  to  the  small 
number  of  cases  in  the  cells  and  to  the  linear  model 
used  for  the  analysis.  Larger  samples  with  curvalinear 
analysis  may  show  grade  to  be  significant. 

A total  of  26  students  were  watching  an  ITV 
program  during  the  telephone  survey.  Twenty-four  of 
the  26  students  were  in  the  experimental  group;  100%  of 
kindergarten  and  fifth  grade  students  and  86.4%  of 
third  grade  students  watching  an  ITV  program  were  in 
the  experimental  group.  In  every  case,  at  least  one 
parent  was  watching  the  ITV  program  with  the  student. 

In  kindergarten,  3 students  and  at  least  1 parent 
were  watching  ITV  programming  out  of  a sample  of 
thirty-nine.  All  3 of  these  students  were  in  the 
experimental  group.  In  third  grade,  15  students  and  at 
least  1 of  their  parents  were  watching  ITV  programming 
out  of  a sample  of  41.  Thirteen  of  the  15  students 
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were  in  the  experimental  group.  In  fifth  grade,  8 
students  and  their  parents  were  watching  ITV 
programming  out  of  a sample  of  45.  All  8 students  were 
in  the  experimental  group  (see  Table  7) . 

Table  7 


Comparison  of 

Participating  Students  in 

ITV  Programming 

by  Grade  by  Group 

Group 

Watching  ITV 

Not  Watching 

ITV 

and/or 

Not  Watching 

TV 

Experi- 

Control 

Experi 

Control  Row 

mental 

mental 

Total 

Kindergarten 

Frequency 

3 

0 

10 

26 

39 

Row  Percent 

7.7 

0 

25.6 

66.7 

31.2 

Column  Percent 

12.5 

0 

30.3 

39.4 

Total  Percent 

2.4 

0 

8.0 

20.8 

Grade  3 

Frequency 

13 

2 

10 

16 

41 

Row  Percent 

31.7 

4.9 

24.4 

39.0 

32.8 

Column  Percent 

54.2 

100.0 

30.3 

24.2 

Total  Percent 

10.4 

1.6 

8.0 

12.8 

Grade  5 

Frequency 

8 

0 

13 

24 

45 

Row  Percent 

17.8 

0 

28.9 

53.3 

36.0 

Column  Percent 

33.3 

0 

39.4 

36.4 

Total  Percent 

6.4 

0 

10.4 

19.2 

Total 

24 

2 

33 

66 

125 

19.2 

1 . 6 

26.4 

52.8 

100 

CHAPTER  V 
DISCUSSION 

Review  of  the  Purpose  and  Objectives 
The  purpose  of  this  study  was  to  determine  the 
effects  of  an  instructional  intervention  designed  to 
increase  ITV  home  viewing.  The  intervention  was 
voice-messaging  by  teachers  to  inform  parents  of  ITV 
Presents.  ITV  Presents  is  Instructional  Television 
programming  available  through  cable  television,  from 
5:00  - 6:00  p.m.,  Monday  through  Friday,  in  Broward 
County,  Florida.  It  was  theorized  that  by  using  a high 
technology  voice-messaging  system  teachers  would 
increase  the  amount  of  teacher-parent  communication, 
regarding  homework  assignments,  instructional 
television  programming,  field  trip  information,  and 
other  newsworthy  events. 

By  uniting  Compu-Call  and  ITV  Homework  Hotline  and 
ITV  Presents,  it  was  possible  for  parents  to  become 
more  involved  in  their  children's  education.  When  half 
of  each  grade  level's  faculty  at  Oakridge  Elementary 
School  informed  the  children  and  parents  via  Compu-Call 
of  ITV  programming  during  a particular  evening  of  the 
week,  it  made  a difference  in  the  number  of  students 
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and  parents  viewing  a suggested  program  than  teachers 
who  did  not  inform  the  parents  via  Compu-Call. 

Review  of  the  Literature 
Although  parents  want  to  be  more  involved  with 
their  children's  education,  the  school's  hours  often 
coincide  with  parents'  work  hours.  This  makes  it 
impossible  for  parents  to  come  to  school  and  be  a part 
of  the  school  community.  Workshops  scheduled  for 
parents  during  evening  hours  have  also  been  poorly 
attended,  due  to  other  demands  on  their  time. 

Researchers  have  stressed  that  new  avenues  for 
parental  involvement  are  needed.  Results  from  using 
high  technology  to  communicate  with  parents  have 
included  increased  homework  completion,  improved 
attendance,  higher  student  achievement,  and  a renewed 
partnership  between  teachers  and  parents. 

Review  of  the  Experimental  Questions 
The  following  questions  were  answered  in  this  study: 

1.  To  what  extent  did  the  participation  of  the 
parents  and  their  children  in  the  experimental  group  in 
learning  activities  presented  through  ITV  Presents 
differ  from  parents  and  their  children  in  the  control 
group? 

2.  To  what  extent  did  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  as  a function  of  the  children's  grade  levels? 
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3.  To  what  extent  did  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  by  grade  level (s)  between  the  control  and 
experimental  groups? 

Review  of  the  Methods 

The  children  of  Oakridge  Elementary  School  attend 
Grades  Kindergarten  through  Five.  Oakridge  Elementary 
is  located  in  the  southeastern  section  of  Broward 
County  in  the  City  of  Hollywood,  Florida.  Oakridge 
Elementary  is  an  older  school,  serving  688  students. 

Oakridge  Elementary  School  was  chosen  because  the 
cable  company  that  services  the  community,  Hollywood 
Cablevision,  has  committed  to  broadcast  Instructional 
Television  programming  from  5:00  - 6:00  p.m.  each 
weeknight.  It  was  felt  that  the  5:00  - 6:00  p.m. 
broadcast  schedule  would  enable  parents  to  watch 
suitable  Instructional  Television  programs  with  their 
children.  If  a parent  was  at  work  at  this  time,  the 
parents  had  permission  to  set  the  timers  of  their 
videocassette  recorders  to  tape  the  programs  and  watch 
them  at  a more  convenient  time. 

Oakridge  Elementary  School  was  selected  for 
inclusion  in  the  study  because  the  principal  and 
teachers  wished  to  increase  parental  involvement  in  the 
education  process.  Following  the  investigator's  first 
visit  to  the  school,  the  Shared  Decision-Making 
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Committee  (composed  of  a teacher  from  each  grade  level, 
a special-area  teacher,  a parent,  and  the  principal), 
made  a commitment  to  include  Oakridge  Elementary  School 
in  the  study. 

To  answer  these  experimental  questions,  the 
investigator  telephoned  parents  of  students  in  the 
experimental  and  the  control  groups  during  ITV  Presents 
broadcasts.  The  experimental  groups  had  been  assigned 
ITV  Presents  programs  during  a Compu-Call  message. 

These  programs  were  pertinent  to  the  students' 
schoolwork.  The  control  groups  did  not  receive  any  ITV 
Presents  program  assignments  during  a Compu-Call 
message.  The  first  question  of  the  telephone  survey 
was  "Is  your  child  watching  television  right  now?"  If 
the  answer  was  yes,  the  second  question  was  asked. 

"What  program  is  he/she  watching?"  If  the  child  was 
watching  an  ITV  Presents  program,  the  third  question 
was  asked.  "Are  you  watching  this  program  with  your 
child?"  The  final  question  of  the  telephone  survey  was 
"Why  did  you  choose  this  program?"  This  question  was 
to  determine  whether  the  child  was  watching  the  program 
because  of  a Compu-Call  message,  or  for  another  reason. 

Review  of  the  Experimental  Questions 
Question  1 

To  what  extent  did  the  participation  of  the 
parents  and  their  children  in  the  experimental  group  in 
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learning  activities  presented  through  ITV  Presents 
differ  from  parents  and  their  children  in  the  control 
group? 

The  experimental  group  had  a significantly  higher 
percentage  of  students  watching  ITV  than  did  the 
control  group.  It  was  found  that  42.11%  of  the 
experimental  group  were  watching  an  ITV  program  as 
compared  to  2.94%  of  the  control  group.  In  both  the 
experimental  and  the  control  groups,  100%  of  the 
students  who  were  watching  an  ITV  program  also  had  a 
parent  watching  the  program  with  them.  However,  the 
experimental  group  had  24  students  and  their  parents 
watching  an  ITV  program.  In  the  control  group,  2 
students  and  their  parents  were  watching  an  ITV 
program.  It  was  concluded  that  the  instructional 
intervention  of  voice-messaging  resulted  in  a 
significant  increase  in  home  viewing  of  an 
Instructional  Television  program. 

Question  2 

To  what  extent  did  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  as  a function  of  the  children's  grade  levels? 

The  children's  grade  level  was  not  statistically 
significant  in  the  log-linear  model,  in  accounting  for 
differences  in  the  experimental  and  control  groups.  Of 
those  students  who  were  watching  television,  17.6%  of 
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the  kindergarten  students  and  their  parents  were 
watching  an  ITV  program  during  the  telephone  survey; 
62.5%  of  the  third  grade  students  and  their  parents 
were  watching  an  ITV  program,  and  36.4%  of  the  fifth 
grade  students  and  their  parents  were  watching  an  ITV 
program. 

Researchers  have  found  that  parents  are  less 
involved  in  their  children' s education  as  the  grade 
level  increases.  However,  this  does  not  seem  to  be 
true  in  this  study.  Kindergarten  had  the  least  ITV 
viewing  of  any  of  the  grade  levels  surveyed.  A 
possible  explanation  for  the  few  kindergarten  students 
who  watched  an  ITV  program  is  that  their  teachers  left 
weekly  Compu-Call  messages  on  Mondays.  The  ITV  program 
they  assigned  was  broadcast  on  Fridays.  Third  grade 
had  the  highest  percentage  of  students  and  parents 
watching  ITV  programs.  Fifth  grade  students  and  their 
parents  did  not  have  as  high  a percentage  as  third 
grade,  but  they  did  have  a higher  percentage  than 
kindergarten . 

Question  3 

To  what  extent  did  the  frequency  of  use  of  ITV 
Presents  programming  by  parents  and  their  children 
differ  by  grade  level (s)  between  the  control  and 
experimental  groups? 
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In  the  kindergarten  and  fifth  grade's  control 
groups,  there  were  no  students  watching  an  ITV  program 
during  the  telephone  survey.  In  third  grade's  control 
group,  2 students  and  their  parents  were  watching  an 
ITV  program.  In  the  experimental  group,  kindergarten 
had  3 students  and  their  parents  watching  an  ITV 
program.  Third  grade  had  13  students  watching  an  ITV 
program.  Fifth  grade  had  8 students  watching  an  ITV 
program.  The  experimental  group's  treatment  produced 
more  ITV  viewing. 

Discussion  and  Implications 

The  data  that  were  analyzed  allowed  the 
investigator  to  conclude  that  parents  and  their 
children  will  watch  relevant  Instructional  Television 
programs  when  the  teacher  assigns  or  suggests  the 
programs  during  a Compu-Call  message  more  frequently 
than  families  who  are  not  given  instructions  to  do  so 
during  a Compu-Call  message.  This  type  of  dramatic 
improvement  in  parental  participation  was  also 
documented  in  research  done  by  Bissell  (1989) , as  she 
studied  the  effects  of  Compu-Call  on  improving  parent 
involvement.  Of  the  parents  who  called  Compu-Call  on  a 
"high  frequency"  basis,  96%  responded  that  their 
children  completed  more  homework. 

Upper  grade  level  students  and  their  parents  seem 
to  participate  more  frequently  than  kindergarten 
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students  and  their  parents.  This  is  useful  information 
to  school  communities  wishing  to  increase  parental 
participation  at  the  higher  grade  levels.  This 
information  contradicts  researchers  who  indicated  that 
as  the  child  grew  older,  the  parents  participated  less 
in  their  children's  education.  This  new  technology  is 
providing  a new  avenue  for  parents  who  have  children 
and  have  returned  to  the  work  force.  Although  they  can 
no  longer  commit  themselves  to  helping  the  school 
community  during  school  day  hours,  they  are  showing 
commitment  to  helping  their  children  succeed  in  school 
by  monitoring  their  assignments  on  this  high  technology 
voice-messaging  system,  and  assuring  that  the 
assignments  are  successfully  completed. 

Discussion  of  the  Problems  and  Limitations 
There  were  problems  and  limitations  that  were 
encountered  in  the  process  of  implementing  this  study 
that  should  be  considered  when  interpreting  these  data. 
The  first  problem  is  that  of  the  broadcast  time  of 
5:00-6:00  p.m.  Since  this  is  the  time  many  working 
parents  arrive  home  from  work,  the  data  that  have  been 
analyzed  are  a conservative  estimate  of  the  amount  of 
students  and  parents  who  may  have  watched  an 
Instructional  Television  program  if  it  had  been  more 
flexible.  However,  ITV  does  not  have  the  authority  to 
dictate  what  time  the  cable  television  companies  should 
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donate  to  community  service  television  broadcasts. 
Furthermore,  ITV  is  grateful  for  the  one-hour  of  cable 
television  access  into  the  community. 

Noteworthy  Observation 

The  teachers  at  Oakridge  Elementary  School  desired 
another  method  of  communication  with  parents  and 
actively  participated  in  the  new  technology.  Teachers 
were  adequately  informed  of  this  new  technology.  They 
shared  ideas  on  how  to  make  their  new  system  of 
communication  work,  such  as  adding  Students  of  the 
Week,  riddles,  and  secret  passwords  to  their  messages. 
This  encouraged  students  and  parents  to  call 
(Glassberg,  1991) . 

Discussion  of  the  Practical  Implications 

Although  this  high  technology  voice-messaging 
system  can  be  implemented  in  any  elementary,  middle,  or 
high  school  if  the  school  community  desires  an  increase 
in  communications  between  the  school  and  the  home,  it 
was  limited  to  ITV  usage  in  this  study.  It  is  not 
limited  to  relaying  homework  assignments.  It  may  also 
include  newsworthy  events  in  the  school,  cafeteria 
menus,  field  trip  information,  and  of  course,  pertinent 
Instructional  Television  programming  for  parents  and 
their  children  to  watch  together.  Based  on  the  results 
of  this  study,  other  districts  who  wish  to  increase  ITV 
usage  could  do  so  by  using  this  technology. 
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Suggestions  for  Further  Research 
It  was  noted  during  the  telephone  surveys  that 
some  parents  could  not  speak  English.  A study  to 
incorporate  the  community's  native  languages  to 
increase  parental  involvement  would  be  appropriate. 

For  schools  that  serve  a multi-language  community, 
Compu-Call  can  become  a new  avenue  for  parents  who  want 
information  about  their  children's  school,  homework 
assignments,  and  the  like. 

A study  that  compares  the  students  who  watch  ITV 
Presents  to  their  achievement  in  school  would  also  be 
appropriate.  By  making  the  home  a school  zone, 
students  may  enjoy  more  success  in  their  schoolwork 
than  students  who  do  not  utilize  ITV  Presents. 

A study  of  techniques  used  for  improving  teachers' 
messages  to  include  parental  involvement  would  be 
useful.  Researchers  continue  to  stress  the  importance 
of  including  parents  in  their  children's  education. 

This  chapter  has  included  a review  of  the  purposes 
and  objectives  and  a review  of  the  literature.  It  has 
also  included  the  review  of  the  experimental  questions 
and  the  methods  used  to  answer  these  questions.  A 
discussion  and  implications  for  further  study  of  the 
high  technology  voice-messaging  system  has  been 
presented. 


REFERENCES 


Banks,  T.  M.  (1969).  The „ef feet s of  special 
instructional  television  programming  on  the 
attitudinal  changes  and  the  self-concept  of 
culturally  disadvantaged  students.  Coral  Gables: 
University  of  Miami. 

Bass,  B.  M.  (1981) . Stoqdill's  handbook  of  leadership: 
A survey  of  theory  and  research.  New  York:  Free 

Press . 

Bauch,  J.  P.  (1988).  Doing  our  homework.  America's 
Future,  30,  1 . 

Bauch,  J.  P.  (1989).  The  transparent  school  model: 

New  technology  for  parent  involvement.  Educational 
Leadership,  47,  32-34. 

Bauch,  P.  A.  (1988).  Is  parent  involvement  different 
in  private  schools?  Educational  Horizons,  66,  78-82. 

Bempechat,  J.,  Flagg,  Mancilla,  Wilson,  Lesser,  & 

Slaby.  (1982) . Children' s recollections  of  "Sesame 
Street . ” Cambridge:  Center  for  Research  in 
Children' s Television.  New  York:  Children's 
Television  Workshop.  (ERIC  Document  Reproduction 
Service  No.  Ed  212  380) 

Bermudez,  A.  B.,  & Padron,  Y.  N.  (1988). 

University-school  collaboration  that  increases 
minority  parent  involvement.  Educational  Horizons, 
66,  83-86. 

Bissell,  P.  (1989).  A study  of  the  effects  of  a 
home/school  communication  model  on  improving 
parental  involvement  (Doctoral  dissertation,  George 
Peabody  College  for  Teachers,  Vanderbilt  University, 
Nashville,  Tennessee) . Dissertation  Abstracts 
International , 50/09-A,  2869. 

Boyer,  E.  L.  (1989,  May) . What  teachers  say  about 
children  in  America.  Educational  Leadership,  46, 
73-75. 


75 


76 


Brandt,  R.  (1989).  On  parents  and  schools:  A 

conversation  with  Joyce  Epstein.  Educational 
Leadership.  47 , 24-27. 

Brownsville  Consolidated  Independent  School  District; 
Texas  Education  Agency.  (1986) . El  arco  iris  (The 
rainbow) : A bilingual  prekindergarten  instructional 
television  (ITV)  project.  Austin:  Brownsville 
Consolidated  Independent  School  District;  Texas 
Education  Agency.  (ERIC  Document  Reproduction 
Service  No.  ED  269  991) 

Chavkin,  N.  F.,  & Williams,  D.  L.  (1988).  Critical 
issues  in  teacher  training  for  parent  involvement. 
Educational  Horizons,  66,  87-89. 

Clark,  R.  M.  (1988) . Parents  as  providers  of 

linguistic  and  social  capital:  How  do  the  literacy 

skills  of  low  achievers  and  high  achievers  differ, 
and  how  do  parents  influence  these  differences? 
Educational  Horizons,  66,  93-95. 

Cohen,  D.  L.  (1990,  May  9).  Parents  as  partners: 
Helping  families  build  a foundation  for  learning. 
Education  Week,  13-20. 

Cohen,  D.  L.  (1989,  February  1) . Reform  at  5:  The 
unfinished  agenda.  Education  Week,  1,6-7. 

Comer,  J.  P.  (1970)  . Technology  and  the  inner  city 
school . Washington,  D.C.:  Academy  for  Educational 
Development.  (ERIC  Document  Reproduction  Service 
No.  ED  039  740) 

Comer,  J.  p.  (1980) . School  power.  New  York:  Free 
Press . 

Comer,  J.  P.  (1981).  Societal  change:  Implications 

for  school  management.  Washington,  DC:  National 
Institute  of  Education.  (ERIC  Document  Reproduction 
Service  No.  244  735) 

Dornbusch,  S.  M.,  & Ritter,  P.  L.  (1988).  Parents  of 
high  school  students:  A neglected  resource. 

Educational  Horizons,  66,  75-77. 

Epstein,  J.  L.  (1988).  How  do  we  improve  programs  for 
parent  involvement?  Educational  Horizons,  66, 

58-59. 


77 


Gallup,  G.  M.  (1986) . The  18th  annual  Gallup  Poll  of 
the  public's  attitude  toward  the  public  schools. 

Phi  Delta  Kappan,  68,  43-59. 

Gattegno,  C.  (1969) . Towards  a visual  culture; 

Educating  through  television.  New  York:  Dutton. 

Glassberg,  L.  D.  (1991,  January  24) . Hot  line  lets 
pupils  call  school  for  homework,  menus,  events. 
Sun-Sentinel,  IB,  8B. 

Grollman,  E.  A.,  & Sweder,  G.  L.  (1986)  . The  working 
parent  dilemma:  How  to  balance  the  responsibilities 

of  children  and  careers.  Boston:  Beacon  Press. 

Haberman,  S.  J.  (1978) . Analysis  of  qualitative  data. 
New  York:  Academic  Press. 

Henderson,  A.  T.  (1988).  Good  news:  An  ecologically 

balanced  approach  to  academic  improvement. 
Educational  Horizons,  66,  60-62. 

Henderson,  N.  (1984)  . The  cable  connection  channels 
kids' — and  teachers' — creativity.  American  School 
Board  Journal,  171 , 30-32,40. 


Hoover-Dempsey,  K.  V.,  Bassler,  0.  C.,  & Brissie,  J.  S. 
(1987).  Parent  involvement:  Contributions  of 

teacher  efficacy,  socioeconomic  status,  and  other 
school  characteristics.  American  Educational 
Research  Journal , 24,  41 7-435 . 

Hunt,  E.  B.,  & Reid,  J.  E.  (1987).  Exceptional  cable 
television.  Teaching  Exceptional  Children,  19, 

52-54  . 

Johnston,  R.  L.  (1988,  March).  Computerized  voice  mail 
means  you  never  have  to  be  in  the  dark  again. 
American  School  Board  Journal,  175,  49. 


LaConte,  R.  T.  (1981) . Homework  as  a learning 
experience:  What  research  says  to  the  teacher . 
Washington,  DC : National  Education  Association . 

Lake,  S.  (1981).  Television's  impact  on  children  and 
adolescents . Phoenix:  Oryx  Press. 

Leitch,  M.  L.,  & Tangri,  S.  S.  (1988).  Barriers  to 
home-school  collaboration.  Educational  Horizons, 
66,  70-74. 


78 


Lightfoot,  S.  L.  (1981).  Toward  conflict  and 

resolution:  Relationships  between  families  and 

schools.  Theory  into  Practice.  20f  97-103. 

Lueder,  D.  C.  (1989).  Tennessee  parents  were  invited 
to  participate  - and  they  did.  Educational 
Leadership,  47,  15-17. 

Lundin,  D.  (1990,  August  15).  Networks  pledge  to  push 
positive  educational  themes  in  prime  time.  The 
Miami  Herald,  8D . 

Margolis,  E.  (1982).  Teaching  young  children  at  school 
and  home . New  York:  Macmillan. 

Marks,  M.  (1990,  August  8) . Schools  will  cut  back  on 
standardized  testing:  Youngest  kids  to  get 

'customized'  exams.  The  Miami  Herald,  1BR. 

McAllister,  C.  F.  (1989) . Now  every  night  can  be  a 
parent-teacher  night.  Business  Week,  90A. 

Mississippi  State  Department  of  Education.  (1984) . 

Implementing  kindergarten  in  Mississippi:  Teacher's 

resource  book.  Jackson:  Mississippi  State 
Department  of  Education.  (ERIC  Document 
Reproduction  Service  No.  ED  261  793) 

Morgan,  V.  L.  (1990)  . Family  involvement  campaign: 

The  year  of  the  family  1990-91.  Fort  Lauderdale: 
School  Board  of  Broward  County. 

National  Commission  on  Excellence  in  Education.  (1983) . 
A— nation  at  risk;  The  imperative  for  educational 
reform.  Washington,  DC:  U.S.  Department  of 
Education . 

National  Governors'  Association.  (1986) . Time  for 
results:  The  governors'  1991  report  on  education . 

Washington,  DC:  National  Governor's  Association. 

Nickens,  J.  M.,  & Bauch,  J.  P.  (1989,  March). 

Computer-based  communication  between  schools  and 
homes . Paper  presented  at  the  Sixth  International 
Conference  on  Technology  and  Education,  Orlando,  FL. 

Olson,  L.  (1990,  April  4).  Parents  as  partners: 

Redefining  the  social  contract  between  families  and 
schools.  Education  Week,  17-24. 


79 


Raspberry,  W.  (1990,  August  18) . Are  your  children 
ready  for  school?:  Parents  must  prepare  them  for 

learning. . .and  for  life.  The  Miami  Herald,  27A. 

Reach  out  and  touch  your  school.  (1987,  December  9) . 
Education  Week,  3 . 

Reeves,  L.  D.  (1988,  January  4-8) . Pilot  program  uses 
computers  to  help  parents.  National  Business 
Journal,  4_,  1 . 

Rich,  D.  (1988) . Bridging  the  parent  gap  in  education 
reform.  Educational  Horizons.  66,  90-92. 

Robinson,  C.  (1988,  January  25).  Computer  makes 

parent-teacher  'conferences'  easy.  Birmingham  News, 
IB. 

San  Martin,  N.  (1990,  September  3) . Note  from  teacher 
is  a phone  call  away.  The  Miami  Herald,  1A,  3A. 

Sang,  H.  A.  (1986,  November).  T.V.,  telephones,  and 
teachers  bring  homework  help  to  kids.  Executive 
Educator,  25-26. 

SAS  Institute,  Inc.  (1982).  SAS  user's  guide: 

Statistics,  1982  Edition.  North  Carolina:  Author. 

The  School  Board  of  Broward  County,  Florida  (1990) . 
District  information.  Fort  Lauderdale:  School  Board 
of  Broward  County. 

Scott-Jones,  D.  (1988).  Families  as  educators:  The 

transition  from  informal  to  formal  school  learning. 
Educational  Horizons,  66,  66-69. 

The  Sunshine  State  School  Public  Relations  Association. 
(1990) . Family  recruitment  resource  notebook. 
Tallahassee:  The  Sunshine  State  School  Public 
Relations  Association. 

Walberg,  H.  (1984).  Families  as  partners  in 

educational  productivity.  Phi  Delta  Kappan,  65, 
397-400. 

West,  P.  (1989,  March  8).  "Electronic  mailboxes": 

Novel  phone  links  closing  gap  between  parents  and 
schools.  Education  Week,  1,7. 


80 


Wheeler- Stewart,  S.  (1987,  November  26) . Skipping 
homework  gets  harder  as  parents,  teachers  go 
high-tech.  The  Tennessean,  1. 

Williams,  F.  (1986).  Reasoning  with  statistics.  New 
York:  CBS  College  Publishing. 

Winn,  M.  (1977) . The  plug-in  drug.  New  York:  Viking 
Press . 


APPENDIX  A 

PARENT  TELEPHONE  SURVEY  SCRIPT 


PARENT  TELEPHONE  SURVEY  SCRIPT 
Hello.  This  is  Charlene  Hogan.  I am  helping 
Oakridge  Elementary  School  with  a project.  (May  I 

speak  to  ' s parent?)  I am  calling  to  ask  you  a 

few  brief  questions  about  the  television  programs 
is  watching/has  watched  this  evening. 

1-  Did  watch  any  television  programs 

between  5:00  and  6:00  this  evening? 

2.  (If  yes)  What  program (s)  did  he/she  watch? 

3.  (If  it  was  an  ITV  PRESENTS  program)  Did  you  watch 
this  ITV  PRESENTS  program  with  your  child? 

4.  Why  did  you  choose  to  watch  this  program?  (Do  you 
usually  watch  this  channel?  Was  this  program  assigned 
by  your  child's  teacher?) 

Thank  you  for  your  time.  Have  a good  evening. 
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APPENDIX  B 

TELEPHONE  SURVEY  FORMS 


TELEPHONE  SURVEY  FORM 


1 . TEACHER' S NAME 

2 . GRADE 

3.  Has  the  teacher  been  requested  to  mention  ITV 
PRESENTS  on  Compu-Call  during  the  Fall,  1990  School 
Year? 

YES NO 

4.  If  YES,  which  ITV  PRESENTS  program  did  the  teacher 
suggest  parents  and  students  view  before  calling  the 
students'  homes  this  evening? 

5.  Date  of  Telephone  Survey 
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APPENDIX  C 
COMPU-CALL  SCRIPT 


COMPU-CALL  SCRIPT 


Hello  Message 

Hello.  This  is  Compu-Call  at  Oakridge  Elementary 
School.  If  you  know  your  desired  message  box  number, 
dial  the  number  now,  or  wait  for  directory  assistance. 

Assist  Message 
For  Kindergarten,  press  0. 

For  Pre-first  and  First  Grade,  press  1. 

For  Second  Grade,  press  2. 

For  Second/Third  Grade  Combination  and  Third  Grade, 
press  3. 

For  Fourth  Grade,  press  4. 

For  Fourth/Fifth  Grade  Combination  and  Fifth  Grade, 
press  5. 

For  Exceptional  Student  Education,  press  6. 

For  Support  Services,  press  7. 

For  the  Office  or  Cafeteria,  press  8. 

Box  0 Message 
Kindergarten  teachers  are: 

Miss  Rosen,  press  1; 

Mrs.  Robbins,  press  2; 

Mrs.  Simmons,  press  3; 

Mrs.  Wohlfarth,  press  4. 

Box  1 Message 

Pre-First  and  First  Grade  teachers  are: 

Mrs.  Dillard,  press  0; 

Mrs.  Mintz,  press  1; 
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Mrs.  Lopes,  press  2; 

Mrs.  Baum,  press  3; 

Mrs.  Gibson,  press  4. 

Box  2 Message 
Second  Grade  Teachers  are: 

Mrs.  Wyda,  press  1; 

Mrs.  Williford,  press  2; 

Mrs.  Masters,  press  3. 

Box  3 Message 

Second/Third  Grade  Combination  and  Third  Grade  teachers 
are : 

Mrs.  Palevich,  press  0; 

Mrs.  Guffey,  press  1; 

Mrs.  Geismar,  press  2; 

Mrs.  Paoli,  press  3. 

Box  4 

Fourth  Grade  teachers  are: 

Mr.  Aubey,  press  1; 

Miss  Barrott,  press  2. 

Box  5 

Fourth  /Fifth  Grade  Combination  and  Fifth  Grade 
teachers  are: 

Mrs.  Fisher,  press  0; 

Mrs.  McFarland,  press  1; 

Mrs.  Szlosek,  press  2; 

Mr.  Anderson,  press  3, 

Mrs.  Duffy,  press  4. 


Box  6 Message 
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Chapter  One  Teachers  and  Exceptional  Student  Education 
Teachers  are: 

Miss  Greene,  press  1; 

Miss  McDaniel,  press  2; 

Mrs.  Wiebe,  press  3; 

Mrs.  Hilton,  press  4; 

Mrs.  Robinson,  press  5. 

Box  7 Message 

Support  teachers  are: 

Guidance,  press  0; 

Library  Media  Center,  press  1; 

Speech,  press  2; 

Art,  press  3; 

Music,  press  4; 

Physical  Education,  press  5; 

Family  Counseling,  press  6. 

Box  8 Message 

In  the  office: 

Principal,  Mrs.  Muehlberg,  press  0; 

Primary  Specialist,  press  1; 

Cafeteria  Manager,  press  2; 

PTA  and  Advisory,  press  3. 


APPENDIX  D 

PARENT  LETTER  APPROVING  TELEPHONE  SURVEY 


October  18,  1990 


Dear  Parents, 

You  may  receive  a telephone  call  during  a 
weeknight  between  5:00  and  7:00  P.M.  from  Charlene 
Hogan,  an  Educational  Specialist  for  Broward  County 
School  Board.  Miss  Hogan  would  like  to  ask  you  a few 
brief  questions  about  television  programs  that  you  and 
your  child  watch  at  home.  Please  give  Miss  Hogan  a few 
minutes  of  your  time  to  answer  these  questions. 

This  telephone  survey  has  been  authorized  by 
Oakridge  Elementary  School's  faculty  and  staff.  Thank 
you  for  your  cooperation. 

Sincerely, 

Jane  Muehlberg 

Principal 
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APPENDIX  E 

TEACHER'  S SCRIPT  FOR  COMPU-CALL, 
APPROVING  TELEPHONE  SURVEY 


TEACHER'S  SCRIPT  FOR  COMPU-CALL, 

APPROVING  TELEPHONE  SURVEY 

Parents,  you  may  receive  a telephone  call  during 
the  weeknight  between  5:00  and  7:00  p.m.  from  Charlene 
Hogan,  an  Educational  Specialist  for  Broward  County 
School  Board.  Miss  Hogan  would  like  to  ask  you  a few 
brief  questions  about  television  programs  that  you  and 
your  child  watch  at  home.  Please  give  Miss  Hogan  a few 
minutes  of  your  time  to  answer  these  questions.  This 
telephone  survey  has  been  authorized  by  Oakridge 
Elementary  teachers  and  staff,  and  by  Mrs.  Muehlberg, 
the  principal.  Thank  you. 
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BIOGRAPHICAL  SKETCH 

Charlene  Marie  Hogan  was  born  on  February  4,  1951, 
in  Boston,  Massachusetts.  The  first  of  two  children 
born  to  this  Irish  Catholic  family,  Charlene  was  given 
every  opportunity  to  learn  at  home  and  at  school.  Both 
parents  had  achieved  high  school  diplomas.  Although 
library  skills  were  not  a part  of  the  educational 
curriculum,  Charlene  was  taught  these  skills  each  week 
when  she  went  to  the  public  library  with  her  mother. 

Her  father  prompted  her  to  learn  how  to  use  an  8-mm 
camera  and  still-cameras,  before  she  turned 
10-years-old.  Is  it  any  wonder  that  Charlene  would 
eventually  become  a media  specialist? 

An  honor  society  graduate  of  Ashland  High  School 
in  Ashland,  Massachusetts,  Charlene  pursued  and  earned 
a degree  of  Bachelor  of  Science,  cum  laude,  in 
elementary  education  from  Framingham  State  College, 
Massachusetts.  Upon  graduation,  Charlene  moved  to 
Florida  to  begin  her  professional  career;  first,  as  a 
third  grade  classroom  teacher  at  Charles  E.  Bennett 
Elementary  School  for  two  years;  followed  by  a Master 
of  Education  degree  in  educational  media  from  the 
University  of  Florida;  a year  as  a media  specialist  at 
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Dunnellon  Middle  School;  three  years  as  a sixth  grade 
mathematics  teacher  at  Lake  Weir  Middle  School;  four 
years  as  a media  specialist  at  South  Ocala  Elementary 
School,  during  which  time  Charlene  completed  a 
Specialist  in  Education  degree  in  educational  media  and 
instructional  design  from  the  University  of  Florida. 

In  1984,  Charlene  became  the  educational  learning 
specialist  at  South  Ocala  Elementary  School  and  began 
taking  courses  in  educational  leadership  at  the 
University  of  Florida.  Upon  certification  in 
educational  leadership,  Charlene  accepted  the  position 
of  educational  specialist  for  the  Learning  Resources 
Department  of  the  School  Board  of  Broward  County.  In 
this  capacity,  Charlene  used  the  media  skills  and  the 
educational  leadership  skills  learned  at  the  University 
of  Florida  and  in  the  field.  In  1989,  Charlene 
accepted  the  position  of  educational  specialist  at  the 
Instructional  Television  Center  for  the  School  Board  of 
Broward  County.  Along  with  integrating  even  more  of  the 
media  skills  learned  at  the  University  of  Florida,  this 
turning  point  also  enabled  Charlene  to  complete  her 
pursuit  of  the  doctorate  in  education  degree  from  the 
University  of  Florida.  Although  it  has  taken  more  time 
than  most  people  require  to  finish  this  degree,  the 
experiences  have  enhanced  the  final  project. 
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Charlene  is  satisfied  with  the  position  she  holds 
at  the  Instructional  Television  Center  and  looks 
forward  to  future  challenges  in  this  position,  inviting 
the  technology  to  excite  and  challenge  the  students  of 
Broward  County  and  beyond.  It  is  difficult  to 
determine  where  technology  will  lead  educators  in  the 
next  decade,  but  Charlene  wants  to  be  at  the  forefront. 
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